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Preamble

During the Diocesan Synod held between March 2000 and December 2001, one of the recommen-
dations made in the area of ‘Education and Culture’ was that the Diocese should formulate curricu-
lum guidelines for the teaching of religious and moral studies.* In December 2002, the Catholic Ed-
ucation Office started to gather views about this core curriculum from Supervisors, Principals and
some Religion and Ethics teachers of Catholic schools and kindergartens, and established a Task
Group to follow-up this work in 2004. To implement the above recommendation, the Task Group
wrote a consultation document entitled ‘Religious and Moral Education Curriculum for Catholic
Schools’ and its contents include:

Definitions

Background, experience and reflection

Curricular aims, frameworks and principles

Stage learning outcomes (kindergarten, junior primary, senior primary, junior secondary,

senior secondary)

Time distribution

Assessment principles

7. Curriculum resources and supporting measures (teaching materials, on-line support, teacher
training, etc.)

8. Exemplar of curriculum unit document

N =

oo

With the physical presence and personal support of Cardinal Joseph Zen, the Task Group
held two briefing seminars and one workshop for Supervisors, Principals, Religious Education Pan-
el Heads and Teachers in March 2006, to announce the consultation document, listen to views from
the consulted, and to collect feedback to the curriculum through a questionnaire. Survey results in-
dicate that more than 90% of respondents agreed or highly agreed to the curriculum contents,
pedagogical principles, aims and stage learning objectives, and more than 99% agreed or
highly agreed to ways and principles to implement the curriculum as proposed in the consul-
tation document. 86% of the respondents regarded the proposed curriculum time appropriate.

The Task Group has considered views collected in this consultation exercise, revised the
curriculum which was then submitted to Cardinal Zen for approval. This document has been ap-
proved by Cardinal Zen and now provides directions for the implementation of religious and moral
education, relevant teachers’ professional development and the provision of relevant teaching mate-
rials in Hong Kong’s Catholic secondary and primary schools and kindergartens.

! catholic Diocese of Hong Kong (2002) Catholic Diocese of Hong Kong Diocesan Synod Documents, p.221 (sec. 3.2.3)



Chapter One Definitions

Since the curriculum is a set of interrelated plans and experiences that students complete under the
guidance of the school,? the religious and moral education (RME) curriculum includes students’
learning plans and experiences within the realms of religion and morality. Most of the contents of
this curriculum can be implemented in subjects termed ‘Bible’, ‘Religious Education’ and ‘Ethics’,
and students’ religious activities offered in Catholic schools. Nevertheless, since the integration of
faith and culture is a principle in religious education, in the past thirty years, the Congregation for
Catholic Education in Rome has consistently been holding the view that all school subjects consist
of elements of religious education:

[The subjects’] aim is not merely the attainment of knowledge but the acquisition of values
and the discovery of truth ... it must be emphasized that, the teaching of religion is not
merely confined to “religious classes” within the school curriculum.’

Helping in the search for the contact points between culture and religion is not solely the
task of religion teachers ... religious values and motivation are cultivated in all subject areas
and, indeed, in all of the various activities going on in the school.*

The endeavour to interweave reason and faith has become the heart of individual subjects.”

Therefore, though this curriculum bears the name of ‘Religious and Moral Education
Curriculum’, those who implement it include not only Religion and Ethics teachers, but also
all teachers and administrators in the school. The curriculum unit documents to be drafted (see
Chapter 8 for exemplar) will include relevant learning experiences in Key Learning Areas (KLAS)
and school policies outside Religious Education, for the reference of all teachers and school admin-
istrators. Although most of the contents of this curriculum will be taught in the ‘Religion’ lessons,
different schools can carry out learning and teaching activities of parts of this curriculum in other
KLAs, other learning times (e.g. morning assembly, home teacher period) and non-religious extra-
curricular activities (ECA), according to specific situations of the schools (e.g. the distribution of
Catholic teachers in non-religion subjects, types of subjects and ECA offered). If possible, the Re-
ligious Education subject and cross-curricular moral education should be under one depart-
ment within the administration structure, or at least the policies of the moral education com-
mittee should be compatible with the concepts of this curriculum.

Although academics have different understandings about the conceptual levels of and the
subordinate relationship between ‘morality’ and ‘ethics’, and there are small differences in the ori-
gins of the two terms in Chinese, the operational definitions of ‘morality and ‘ethics’ are essentially
the same.® There are three practical considerations behind naming this curriculum as ‘religious and
moral education curriculum’, and not ‘religious and ethics education curriculum’. First, most Hong

2 Marsh, C.J. & Willis, G. (1999). Curriculum: Alternative Approaches, Ongoing Issues 2 ed. New Jersey: Prentice Hall,
p.11.

® The Sacred Congregation for Catholic Education (1977) The Catholic School. Sections 39 & 50.

* The Congregation for Catholic Education (1988) The Religious Dimension of Education in a Catholic School: Guide-
lines for reflection and renewal. Sections 51 & 107.

® The Congregation for Catholic Education (1997) The Catholic School on The Threshold of The Third Millennium.
Section 14.

®Sun Xiao Zhi, professor of Philosophy Department of National Taiwan University, illustrated the synonymous opera-
tional definition of ‘ethics’ and ‘morality with four reasons. See %% ( 2002 ) A EHIMEREEERE ( 1) >

(WFEENEAT) > 25194 > 51 ©



http://www.naer.edu.tw/issue/J1/v19n5/7.htm
http://www.naer.edu.tw/issue/J1/v19n5/7.htm

Kong teachers understand ‘moral education’ as having a broader scope and a more flexible opera-
tional level than ‘ethics education’, therefore the former term is more accepted by non-religion-and-
ethics teachers as part of their work as subject teachers, homeroom teachers or guidance/discipline
workers. This facilitates the whole-school implementation of this curriculum. Second, kindergarten
and primary school teachers perceive ‘moral education’ more accurately describes the nature and
level of their work of values education in kindergartens and primary schools than ‘ethics education’.
Third, ‘Moral and Civic Education’ has become a key task in the curriculum reforms, therefore im-
plementing the ‘religious and moral education curriculum’ not only puts the Catholic educational
mission into practice, but is also compatible with the curriculum reforms.



Chapter Two Context, Experience and Reflection’

One of the differences between Hong Kong’s Catholic schools and their counterparts in other places
is that the vast majority of our schools (not including kindergartens) are not private schools. To-
gether with other public sector schools, students are admitted into our schools under the same ad-
mission or allocation mechanism. Reflecting from the angle of RME, this feature of Hong Kong’s
Catholic schools has the following implications:

1. While most of our students are not Catholics and the number of Catholics that can bear wit-
ness to their faith is small, the targets of evangelization are numerous. When we carry out
the mission of RME of the universal Church, we should take this factor into account and uti-
lize pedagogical methods that are not only faithful to Catholic teachings but are also easily
accepted by non-Catholic youths. Nevertheless, relevant research and experience in other
countries is valuable reference for us, because Catholic RME in the whole world is based on
the same faith and values.

2. Most students in Hong Kong’s Catholic schools (except kindergartens) do not have to pay
relatively high tuition fees of private schools and therefore become a group of socio-
economic elites. Like students of other schools, they come from all social strata and their
values are susceptible to the same set of cultural forces operating in the Hong Kong society.

2.1 Family background of students

The Diocesan Synod has the following observations about families of Hong Kong’s youths:
It is quite common for both parents to work outside. Under the pressure of their own work,
they have less time to communicate with their children or to keep them company ... Some
parents try to use material things to fill the inner emptiness of their children. This constitutes
a deficiency in the children’s growing process, making it difficult for them to strike a normal
balance between their parents’ love and concern on the one hand and the inclination towards
materialistic values on the other. Because they work outside, parents have less time to share
with their children than was formerly the case. On their part, young people need to cope
with their studies and assignments, and when confronted with the impact of different values,
they do not know how to share views with other members of their family.®

The above observation remains true today, several years after the closing of the synod.
Though we have reasons to believe that the general relationship between parents and children in
Hong Kong is not bad,® the communication time between the two generations is still inade-
quate.10 The commonest way for secondary students to support their parents was to ‘remain silent

" Most of the following reviews are based on reflection over facts, and the sources of information include surveys and
research conducted by various organizations. The surveys are reported as interpreted by the media and are inevitably
negatively biased. Relevant research material is very scanty.

& Catholic Diocese of Hong Kong (2002) Catholic Diocese of Hong Kong Diocesan Synod Documents, p.210-211 (sec.
1.2)

° Between May and June 2004, Evangelical Lutheran Church Social Service Hong Kong conducted a survey among
1,816 students aged between 10 and 19. More than 70% gave their fathers 7 out of 10, 30% even gave them 9 marks,
reflecting the good relationship between fathers and their children. (Sing Pao, 20 Jun 2004)

% The Chinese YMCA of Hong Kong interviewed 461 secondary 1-3 students in 2003, 80% were satisfied with their
relationship with their parents. However, nearly 30% admitted that they chatted with their fathers for less than five
minutes everyday, and with their mothers for 5-45 minutes. The daily communication time was on the short side. (Ap-
pledaily, 6 Feb 2005)



and quietly offering support from the heart’.™ Among new immigrant families, the children who ar-
rived at Hong Kong first are often separated with one of the parents (usually the mother) who is still
in the mainland, and the father is often much older than the mother, resulting in more remote par-
ent-child relationships. The web-surfing culture among students has aggravated parent-child
relationships. 18-30% of primary and secondary students quarrel with parents because of using the
internet, and 27% even prefer surfing the net to being together with their family.*? = A more consol-
ing phenomenon is that among those who have cluarreled with their parents, those who do so be-
tween daily and weekly are still a minority (34%)."

Figures show that more and more youths live in broken families. Cases of family violence
in 2004 were 13% more than those a year before.** Local divorce figures increased from 6,300 in
1991 to 15,600 in 2004, and among those married in 2004, 30% were re-marrying.'® These family
breakups have much negative impact upon the moral values and behaviour among the children. The
City of David Cultural Centre interviewed nearly 1,000 S.4 and S.5 students in November 2003 to
understand the marriage status of their parents and how father-mother relations influence the chil-
dren’s values of marriage and sex. Results show that 20% of the couples often quarrel (at least
weekly), and over 10% even have fought each other. More than 10% of the students revealed that
their father had an affair/affairs, and 3.5% of the mothers had an affair/affairs. Following their par-
ents’ examples, 50% of the interviewed students had dating experience, and 10% of them had dated
two to several persons at the same time. 35% of the students did not believe that marriage can bring
happiness and security.*®

What reflection does the above scenario prompt to the educator? Where is the place of the
family experience of these students in the process of RME? What is the link between these experi-
ences and the religious and moral values taught by teachers? Moral education provided by the
school is often less influential than that given by parents at home. We do not expect the RME cur-
riculum offered by schools to change parents’ values, but we should provide enough opportunities
for parents to know our moral values, and to encourage parent-student communication within this
context, and if possible, to foster the compatibility between the concepts and even methods in fami-
ly education and school moral education. Merely organizing parents’ meetings to brief the curricu-
lum is not enough. For example, we can let parents observe how students at home practice the mor-
al values we have taught them, encourage them to share their witness to the Church’s moral values
(like how children of divorced parents live a successful marriage) in students’ assemblies, or enable
them to share their joys and sorrows in educating their children through sharing in students projects

1 This method was the most popular among the 1,036 students who took part in the ‘Ten Most Popular Ways to Sup-
port Parents’ poll conducted by Hong Kong Federation of Youth Groups conducted the in 2004. (Ming Pao, 6 May
2005)

12 Caritas Lei Muk Shue Integrated Services interviewed 1,000 students between P.1 and S.3 in 2004, and found that
88% of them often surfed the web at home, 30% admitted that their parents often interfered because they spent too
much time on the net. 18% of the latter revealed that they would quarrel with their parents or show temper because of
this, and felt that parents did not acknowledge their internet habits. Another 20% preferred to surf the net to staying
with parents. (Appledaily, 13 Dec 2004) Between June and August 2004, The Tsuen Wan branch of the Chinese YMCA
of Hong Kong surveyed 976 students of P.5 or above, and found that 36.9% of the surveyed youths were ‘heavily ad-
dicted to the internet’, 53% were ‘mildly addicted’. It was also found that 80% of the surveyed have been angry because
of interference from others when they surfed the net, 60% experienced depression because of being unable to surf the
net; 30% quarrelled with parents because of net-surfing, and over 70% preferred surfing the net to being together with
their families. Academics pointed out that the figure of heavily addicted net-surfers in foreign countries was 5-10%,
reflecting the serious internet addiction among Hong Kong youths. (Ming Pao, 8 Nov 2004)

3 Ming Pao, 23 May 2005.

' The 2004 total crime figures in Hong Kong went down by 8%, but family violence increased by 13%, much of which
involved serious injuries and homicides. (Ming Pao, 3 Feb 2005)

1> Metro Daily News, 29 Jul 2005; Hong Kong Standard, 8 Aug 2005.

1° Appledaily. 10 Nov 2003.



or homework, and encourage the parent-teacher association to organize experience sharing sessions
focusing on religious and moral values.

When RME teachers teach Jesus’ teachings on marriage, divorce and re-marriage, how do
children of divorced or remarried parents face, perceive and accept these teachings? Will there be
different feelings between Christian and non-Christian students? While teachers stick firmly to gos-
pel values, how can they care for the feelings of this expanding group of ‘minority students’, and
even attract them to the truth about the love and marriage proclaimed by Jesus?

2.2 Tendencies in society and cultural background

2.2.1 Materialism and gambling

The Diocesan Synod notes the influence of “rampant utilitarianism and the fad of seeking material
comforts” on the values of the youth.!” A 2004 survey reveals that the extent of materialism among
local secondary students was similar to that among tertiary students in the U.S.A., with greater ma-
terialistic inclination among more senior students. The more materialistic is the interviewed, the
greater their dissatisfaction towards society, family and school life.*® Money has become the foun-
dation of joy, self-esteem and friendship of many children, and has even tempted over 50% of chil-
dren between 6 and 15 to steal.™® For senior secondary students, most of them would save money to
buy things they cannot immediately afford. However, an increasing number of students have their
satisfaction in life and self-confidence founded on spending money, and their main modes of mon-
ey-spending are on food, clothing, and trendy items, while items related to building one’s
knowledge are at the bottom of the list. More than half of the survey respondents have quarrelled
with parents over money-spending.?

How can RME workers bring out the gospel’s attitudes on material possessions in the light
of the above students’ experiences in consumerism and materialism? How is our curriculum going
to help the youth to experience greater satisfaction outside the realms of money and material stuff?

In recent years, money-worship among the youth was most readily seen in the increasing
number of people taking part in soccer-gambling activities. Two surveys show that after the legali-
zation of soccer-gambling, the numbers of under-18 and above-18 students taking part in soccer-
gambling have increased sharply. 2! Does the Christian attitude towards money have any meaning

17 Catholic Diocese of Hong Kong (2002) Catholic Diocese of Hong Kong Diocesan Synod Documents, p.208 (sec. 1.1).
18 Survey conducted by the Communication Department, Hong Kong Baptist University and School of Professional and
Continuing Education, University of Hong Kong in October 2004. (Ming Pao, 27 Nov 2004).

19 Among the 448 children between 6 and 15 telephone interviewed by Touchbugs on children’s concepts about money
in May 2004, 35% believed that more money will definitely bring greater happiness. Another 30% felt that poverty is
despised by others, and 24% said that money would bring more friends. 60% of the children said if they did not have
enough money to buy something, they would want to steal. (Sing Tao Daily, 12 Jun 2004)

? Bimonthly Xing Qing Wen Hua interviewed 2,061 S.4-S.7 students during Oct-Nov 2004. 64% of the youngsters ex-
pressed that ‘they would feel satisfied after spending money on things they want to possess’, 13% even linked consum-
erism boosts their self-confidence. The survey also found that when young people cannot afford things they wanted to
buy, 59% would begin to save money, 44% would give up purchasing, 14% would work part-time, these are all positive
messages. Food was the main item of spending among 65% of senior secondary students, clothings, shoes and hairstyle
accounted for 55%, saving money 55%, karaoke 25%, ornaments 24%, movies 24%, magazines about consumers’
trends 23%, CD/VCD/DVD16%, stylish products 15%, private tuition 14%, and buying reading materials for learning
7%. 45% of students had quarrelled with parents over purchasing things, 72% among whom had been scolded by par-
ents for spending too much, 30% blamed for ‘throwing away old possessions too quickly’.

L In a survey carried out by the Gambling Monitoring Coalition in Nov 2004, a little more than a year after soccer
gambling was legalized, it was found that not only illegal gambling was not eradicated, but also more secondary stu-
dents under 18 had been prompted to take part in soccer gambling. The latter was estimated to be 25,000 strong, with a



among students who often gamble over soccer? How can the anti-gambling elements be strength-
ened in the senior secondary curriculum?

2.2.2 Emphasizing individual rights, neglecting respect for others

Along with the development of democracy and human rights in society, the youth is increasingly
aware of their rights. In a way, this is a good thing, but the fact that many senior secondary students
regard themselves as consumers in schools, and that personal freedom is superior to norms estab-
lished for the school’s common good, has resulted in a great challenge to the teachers.”? Primary
students and teachers differ even in the definition of ‘manners’ as showing basic respect to others.
A survey shows that while most teachers and parents regard that greeting others face to face is an
expression of good manners, this way of expression ranks only 9" in the eyes of primary students.
The latter believe that good manners are best shown by not taking away others’ property without
asking and not damaging public property. The chairman of the group that conducted the survey re-
garded this phenomenon of children treating property instead of direct contact between people as
the core of manners reflected a) the impact of ‘the government’s latest propaganda video clip’, and
b) the fact that students only mechanically regurgitated the ‘right and wrong’ behaviour taught in
schools, without deepening the expression of manners as acts from the heart.* The primary RME
curriculum should link manners to the respect for human dignity.

The culture of violence, sexual harassment and sexual assault are extreme forms of disre-
spect for others, but secondary and primary students accept them to an alarmingly high extent. ‘For
the sake of justice’ and ‘no blood is OK’ have become legitimate grounds to use violence.?* The
widely reported sexually obscene orientation activities in universities have already surfaced or are
even popular in secondary and primary schools.?® How can our curriculum integrate gospel values

quarter of them being addicted gamblers. Out of the 2,373 surveyed secondary students under 18, 6.1%(130)had taken
part in soccer gambling, a figure higher than the 4% surveyed by the same organization one year earlier. Nearly 70% of
those who had gambled in soccer admitted that they took part in this activity only after it had been legalized. (Ming Pao,
22 Jun 2004) Another survey shows that among the 2,858 interviewed students from P.5 to S.6, only 6.8% of the under-
15 age group had taken part in soccer gambling, but the figure rises to 33.9% for the above-18 group. This reflects that
the 15-17 age group has the lowest defence awareness against soccer gambling and the negative impact of legalizing
soccer gambling. (Appledaily, 22 Jun 2004).

22 Xing Qing Wen Hua (M:1%532{E) interviewed 2,061 S.4-S.7 students during Oct-Nov 2004, and found that 40% be-
lieved that schooling is a consumer activity, 54% of whom asserted their freedom to choose the curriculum mode, and
38% said that they were customers receiving service from school teachers.

2 This is a finding from a survey of nearly 2,000 primary school teachers, students and their parents, conducted by the
Hong Kong Education Policy Concern Group and the Association of Hong Kong Student Guidance Professionals (Pri-
mary School). (Ming Pao, Sing Tao Daily, 14 Feb 2005)

% In Feb 2004, SKH Lady MacLehose Centre distributed questionnaires to S.3 students of 5 secondary schools in the
Kwai Tsing district, sampled from the five bands of schools categorized according to academic results. Out of the 865
respondents, 12.1% admitted that they had hurt others with violence, over 20% (22) of those who had beaten their
classmates were girls, and 74.3% of the violent incidents occurred in schools. Over 50% of the surveyed students agreed
or had no opinion to the statement that ‘violence is acceptable if it is done for the sake of justice or if it does not result
in a lot of injury (like bloodshed). (Ming Pao, 9 Mar 2004)

® The End Child Sexual Abuse Foundation entrusted the Psychology Department of CUHK in 2003 to interview 4,956
students from P.4 to S.7 to understand their experience of sexual harassment or assault by peers. The results show that
23% of primary students and 43% of secondary students have been sexually harassed or assaulted by peers. Nearly
1,000 bays and 700 girls have been sexually assaulted, showing that boys were more susceptible than girls. The ratio of
boy victims to girl victims in the S.3 to S.7 categories is 6:4. 40% of secondary students have experienced sexual har-
assment from peers, like being forced to listen to porn jokes. 17% of responding secondary students have been physical-
ly assaulted, like having their body parts rubbed against until they are sexually excited. The clinical psychologist in
charge of the survey stated that apart from assaulting their peers’ sexual organs, it had become recent fashion among
some P.6 and junior secondary students to kick open toilet doors, take off the pants of the victim and force him to pose
for a ‘being raped’ picture to be taken by a mobile phone. (Appledaily, 9 Mar 2004)



with these school experiences, so as to help students in schools to be less self-centred, and to em-
phasize the culture of mutual respect?

2.2.3 Openness to sex

Secondary students’ contact with pornographic materials is not news anymore,”® but the internet has
largely increased the chance of students being hurt sexually or in other ways as a result of contact
with strangers.?” Secondary students increasingly accept pre-marital sex®® > even that without love
is also accepted.”® According to a survey of nearly 1,000 S.4 and S.5 students (see section 2.1),
nearly 70% of students believe that co-habitation can replace marriage, 65% saying they might co-
habitate, with 10% already have the experience of sex. Within this context, most youths perceive
the Church’s position in pre-marital sex and marriage as ‘outdated insistence’. Only a witness of the
Gospel in real experiences of sex and marriage within the curriculum can effectively help students
to establish sexual and marriage values that are compatible with the Gospel.

At the same time, there are signs showing that young adults between 20 and 39 increasingly
object to pre-marital sex, abortion and divorce.*® The reason may be that this group of young adults,
the best educated cohort in Hong Kong’s history, have learnt about the suffering of pre-marital sex,
abortion and divorce from their own or their friends’ experience, and have ‘returned to simplicity’.
Do Catholic schools make use of their experiences as educational witness to our students? Though
we are experiencing an increasingly open sexual culture in our Chinese society, and that what
schools can do is limited, do we bring sexual values that are against the tide into our classrooms
through life-witnessing experiences?

2.3 Confusion faced by the youth, the value of life

2.3.1 Confusion and escape

Academic pressure, family conflicts and other factors contribute to signs of depression found
among 50% of Hong Kong’s secondary students, ** causing their extent of happiness to fall not only
below the average figure for Hong Kong citizens, but also far below that of other Asian regions. *

% Among the 3,000+ secondary students interviewed by the Psychology Department of CUHK and the End Child Sex-
ual Abuse Foundation in 2003, 20% have come across porn magazines or websites. (Sing Tai Daily, 22 Nov 2004)
2TAgainst Child Abuse surveyed 1,716 S.1-S.3 students in 2004, 55% admitted that they frequently contacted strangers
among their ‘net-friends’, 20% (353) had met strangers first contacted through the internet, 69% of the latter (243) had
been hurt, either in the form of sexual harassment, sexual assault or money fraud. (Ming Pao, 5 Oct 2004)

%8 The Family Medicine Department of CUHK conducted a survey in 2003 among 3,500 S.1-S.6 students, with the fo-
cus on teenagers’ sexual behaviour and health. Results show that 6.5% have had sex, a rise of 2% from 1999. 17% of
teenagers (more than half were boys) had sex without a clear thought about it. (Sing Pao, 19 Sep 2004)

% The 2003 interviews conducted by the Psychology Department of CUHk and the End Child Sexual Abuse Foundation
show that 56% of secondary students accepted pre-marital sex if both parties plan to marry each other. Nearly 40% ac-
cepted pre-marital sex if both parties are dating each other. Some students did not restrict their targets of sexual inter-
course to lovers; they accepted sex when there is a feeling of love, even though there is no dating. 10% (most of whom
were boys) claimed that they would accept sex with people whom they do not particularly like. (Hong Kong Economic
Times, 22 Nov 2004)

¥ The Hong Kong Federation of Youth Groups interviewed 1,018 young people between 15 and 39 in 2003. 46% re-
jected pre-marital sex, an increase from the 34% in 2000. 48% accepted abortion, a large drop from the 66% in 1998.
There was a gradual increase in the percentage of respondents rejecting multiple sex partners. Concerning family values,
the interviewed youth showed strengthening in their attitudes towards marriage, with 48% rejecting divorce, almost
doubling the figure of 26% in 1998. 78% did not support extra-marital affairs.

%1 The Hong Kong Federation of Youth Groups interviewed 1,133 S.1-S.5 students in early 2004, and found out that
50% had exhibited signs of emotional depression a week before the interview. Most of the latter (42%) were between
15 and 17. 33% of the depressed experienced fear, 32% felt lonely, 46% felt they failed in their lives. 85% identified



One of the aspects of confusion faced by students is the lack of coherence between
knowledge and actual behaviour. Examples include:

e While knowing that bullying is unjust, most students would choose to be bystanders, and the
sense of justice among children diminishes with age.*

e While knowing that selling pirate CDs or working in sex-related workplaces is wrong, many
secondary school graduates do not resist such ‘jobs’ because of fear for being out of school and
out of work.>*

e Though 98% of secondary students agree that life is valuable and disapgrove suicide, yet pressure
and confusion from life prompts 11-15% to think of killing themselves.*

The above examples reflect the observation made by the Congregation of Catholic Education 17
years earlier: ‘Even when they are able to hold on to certain values, they do not yet have the capaci-

ty to develop these values into a way of life’.*

Facing pressure from studies, family, peers and other sources, many youths adopt the fol-
lowing methods to escape:
« copying homework®” (the older the students, the less guilty they feel)

studies as their source of loneliness, 65% saw relations within the family as the origin, while 64% traced it to personal
financial problems. (Ming Pao, Sing Tao Daily, 25 Apr 2004)

%2 A study conducted by the Department of Applied Social Sciences of City University of HK in 2003 shows that the
Happiness Index of local secondary students was just 6.88, not only lower than the average of 7.1-7.2 enjoyed by the
Hong Kong citizens, but also substantially lower than the figures of other Asian regions. The respondents’ Happiness
Index was most affected by school life, next by family life. Nearly 60% felt that “studying is a toilsome job”. (Sing Pao,
26 Jul 2004)

% Hong Kong Christian Service interviewed 954 people in Shumshuipo, Kwun Tong and North Point in March 2004.
85% of the interviewed were students, 70% between 12 and 18, 10% below 11. More than half (54.5%) of the respond-
ents would choose to be bystanders when they come across a bullying incident, 30% said they ‘would have sympathy
but would be unable to help’, over 20% ‘would not bother’, and only 19.6% would try to stop the bullying. Among
those who felt ‘unable to help’, 10% worry about ‘undesirable consequences’, among those who ‘would not bother’,
over 30% felt ‘inappropriate to interfere with affairs of others’. The organization divided the respondents into two
groups: aged 6-11, and those above 11. Analysis shows that the older the children, the lower their motivation to assist
the bullied. Nearly 40% of those between 6 and 11 would try to stop the witnessed bullying, but only 17% of those
above 11 would do so. The organization’s liaison officer reported that 41.3% of the respondents had assisted the bully
victims, but did not receive positive response from others, or even were scolded, ridiculed or being taken revenge by the
bully. She said, “When actions of justice taken by children do not result in positive reinforcement, their sense of justice
will diminish with age; there should be some examples of justice in action in society. (Ming Pao, Sing Tao Daily, 18
Apr 2004)

% The Democratic Alliance for the Betterment of HK interviewed 1,045 fresh S.5 graduates in May-June 2004, 77.5%
of which expressed a lack of confidence in getting a job. 42.7% and 28% used ‘having no choice’ or ‘pessimistic’ to
describe their future. 36.5% of the interviewed graduates opined that if they could not find a job or a place for further
study after graduation, they would not rule out ‘considering’ or even ‘would accept’ selling pirate CDs or working in
sex-related workplaces. 15.2% even admitted that they had taken part in the above illegal activities in the past year.
(Ming Pao, 19 Jul 2004)

% A study commissioned by the Christian Family Service Centre and conducted by the Social Science Research Centre
of HKU in January 2004 shows that out of the 825 interviewed local secondary students, 98% disapproved suicidal acts
committed by young people, and 93.4% agreed that life is exciting and inspiring. However, 14.9% (123) had thought of
suicide, 13% (16) of which had tried killing themselves. Another survey conduced by the Faculty of Medicine of
CUHK shows that out of the 3,500 interviewed secondary students, 11.1% had thought of killing themselves and 9.1%
had actually planned how to commit suicide. (Ming Pao, 13 Apr 2004 & 19 Jun 2004)

% The Congregation for Catholic Education (1988) The Religious Dimension of Education in a Catholic School: Guide-
lines for reflection and renewal. Sec. 9.

3" The Professional Teachers’ Union surveyed 1,555 P.6 and 595 S.3 students in October 2004, and found out 6.25% of
the former and 17.31 of the latter would copy homework from others when they come across difficulty in their own



e practise divination to learn about one’s future in studies and love®®
e worship idols with a ‘clinging’ and ‘romantic’ mentali‘[y39
e consume ‘soft drugs’, especially Ketamine from Shenzhen
« inflicting wounds on oneself*

40

The following account from a female student in an American Catholic secondary school
reflects that how young people choosing to escape from life pressures are so dissatisfied about
themselves, and how frustrated they feel about life:

A lot of times the reason you get caught up into drugs and be addicted is because ... the
drug just be one percent of your problem. You have all these other problems that cause you
to, if I felt so good about myself and | was so happy or whatever and was doing what | want
to, man, I wouldn’t have done it. I would have said I ain’t going to take this, because I know
it will kill me. But I was disgusted with myself, I just, I don’t know, I was just looking for
something. I couldn’t deal with life on life’s terms.*

When facing youths that cannot find meaning in life and therefore adopt measures to escape,
the huge challenge of Christian education is to help these young people discover some thing of val-
ue in their lives,”® and then face and manage their personal problems apart from measures they
adopted to escape.

2.3.2 The value of life

In the decade before 2004, the suicidal rate (number of suicidal deaths per 100,000 people) varied
between 10 and 15, but it kept on rising from 1997 to 2004, reaching 17.2 in 2004, an increase of
50% from the figure in 1997. Hong Kong’ suicidal rate generally increases with age, in 2004 it was
1.9 for those under 20 (0.1 higher than in 2002); the 2004 figure for the 20-29 age group was higher

work. Most of the respondents felt guilt after copying others’ work, but the older the student, the less was the guilty
feeling: more than 80% among P.6 students, but only 64.59% among the S.3 students. (Ming Pao, 7, Nov 2004)

% A Christian organization Touchbugs surveyed 1,130 children between 6 and 15 in August 2004, and found out that
82% of the respondents had practiced one or more forms of divination. Traditional astrology was most popular (82%)
among children and teenagers, 42% had tried palm telling, 40% on-line fortune telling, drawing divination sticks and
facial fortune reading 36.4% , Tarot cards reading over 30%, and dish spirit 12.8% - 37% of those who had tried divi-
nation wanted to know about their future in studies, 25% wanted to know about love. 76% of the respondents would
follow the instructions given by the divination. (Appledaily, 20 Oct 2004)

% The Applied Social Sciences Department of City University HK interviewed 1,652 Hong Kong secondary students
and 773 Shenzhen secondary students in 2004, and discovered that Hong Kong youths tended to ‘cling to’ and ‘roman-
ticize’ their idols, while their mainland counterparts treated idols as ‘models to learn from’. (Hong Kong Economic
Times, 25 Jun 2005)

“ The Action Committee Against Narcotics found out that the number of youths under 21 abusing Ketamine in the third
quarter of 2004 was 47% higher than the same quarter in 2003, and the increases in abusing ecstasy and cough syrup
were respectively 30% and 60%. The Committee also found out that more than 70% of Ketamine cases occurred in dis-
cos and bars, and abusers liked to consume the substance with peers. (Sing Tao Daily, Appledaily, 24 Dec 2004)

*! Hong Kong Federation of Youth Groups interviewed over 1,000 youths aged between 15 and 29 in August 2004, and
found out that 97% of them had fears about their future, including 95% feeling pressure either from examinations or
over-demanding themselves. About 73% could relieve pressure through positive means, including seeking solutions
actively, but 10% would use violence or self-inflicting wounds, including scolding or beating others, banging their own
heads or fists against the wall. (Sing Pao, 17 Sep 2004)

*2 Oldenski, T. (1997) Liberation Theology and Critical Pedagogy in Today’s Catholic Schools: Social Justice in Action.
New York: Garland. P.133.

*® The Congregation for Catholic Education (1988) The Religious Dimension of Education in a Catholic School: Guide-
lines for reflection and renewal. Sec. 13.
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than in 2002 by 4.* Data from the Education and Manpower Bureau (EMB) shows that students’
suicides are higher in P.6, S.2, S.3 and S.5, this probably being related to students’ inability to han-
dle pressure resulting from changes in the study environment.”®> A study in 2005 shows that more
than half of the studied students occasionally hated themselves, or even saw themselves as ‘failures’;
20% often had suicidal thoughts.*®

The increase in suicidal rates is merely a short term incentive to promote life education.

The promotion of life education has deep rooted reasons, among which academics Chow and Yeung

regarded the most important is the expansion of a results-oriented mentality in at the social, school

and family levels:

e Social level: In the examples of the right of abode issue and Admitting Mainland Professionals
Scheme, the SAR government divided mainland Chinese into two categories according to their
‘market economic value’.

e School level: Business values influence or even dictate operations of schools, and schools exist to
provide graduates needed to satisfy the market.

e Family level: Parent-child communication is often monopolized by topics (like dictation, tests,
exams) that reflect the ‘diploma disease’.

Students who cannot meet the ‘effectiveness’ expectations of society, school or family are
often under heavy pressure. Chow and Yeung believe that the expansion of a results-oriented men-
tality neglects the spiritual feature of multiple values, and weakens the deep-rooted strength of
Hong Kong people. Promoting life education only to cope with a poor economy and a rising suicid-
al rate actually paves the way to have it shelved when the economy improves. These two academics
believe that life education should ‘cultivate a balanced development of the intellectual, affective,
determination and physical aspects of students, foster mutual respect among themselves, others and
the environment, foster communication and responsibility, and eventually lead to a mature and hap-
py life which is the aim of life.*” This approach is compatible with the objective of the implementa-
tion of ‘Affective Education’ by Diocesan secondary schools in recent years. One of the causes for
inconsistency between knowledge and behaviour is an incoherent personality: people want to ne-
glect divine laws, and uncontrolled emotions prompt people to speak or act in a way that they will
regret later.*® In the conception of moral education, the elements of ‘knowledge, affection, determi-
nation and behaviour’ are all indispensable, and the education of the affective and determination
aspects can reduce the contradiction between personal knowledge and behaviour. Since Christ is the
model of life, the moral education curriculum of Catholic schools should include elements of ‘affec-
tive and determination education’ rooted in Christ’s teachings, in order to form students who will
become happy persons willing to face challenges in life.

According to Sun Xiao Zhi, professor of Philosophy Department of National Taiwan Uni-
versity, life education as practised in schools consists of three domains:*°

44 Wong, Jonathan (2004) Figures about suicides in Hong Kong 2004, in The Samaritan Befrienders Hong Kong 2003
Annual Report, pp.49-51. Sing Pao, 19 Jun 2005.

** EMB data shows that total of 79 secondary and primary students committed suicides from 1998 to 2003, with the
problem most pronounced in P.6, S.2, S.3 and S.5. 19 out of the 79 were S.5 students. (Ming Pao, 4 Dec 2004)

*® Finding from interviews of 1,700 S.1-S.7 students in the area conducted by Yang Memorial Methodist Social Service
Yaumaitei-Tsimshatsui-Mongkok Youth Integrated Service Centre in June 2005. (Sing Tao Daily, 14 Nov 2005)
YREHEE R (2002) (FBAOEGRE UL R HERERERTR) > B SBEE DL
30-33H -

© AU 12002) TAESTRE 2 IRSIELHEBISRNG | o FEEE - BB (20020 ([FED gk > 84 -

O (20000 TAEREEOPGREETEER - WOMKER T4 - (ERRECEREEE) - At
BEFHIAE -

11



1. Deepening outlook on life, belonging to the domain of life philosophy and religious educa-
tion: meaning of life (e.g. learning through service™), exploration of objectives and ideals in
life, education about life and death, ‘death education’,” caring for the terminally ill.

2. Internalising values, belonging to the domain of ethics and ethics education: cultivating ma-
ture moral thoughts and judgment, forming the children’s ability to discriminate wisely for
the good, to understand moral issues from different angles, and to familiarize with thinking
skills related to ‘fundamental ethics’ and various topics in ‘applied ethics’.

3. Integrating ‘knowledge, affection, determination and behaviour’, belonging to the domains
of ethics (life) education, character formation, emotional education and personality integra-
tion.

Part of the mission of this curriculum is to implement life education that covers the above
domains under the framework of Catholic religious and moral values. The contents and values of
the first two domains originate from the Catechism of the Catholic Church, while the third domain
is similar to the ‘Affective Education’ that is already taking place in Diocesan schools.

2.3.3 Reflection: listening to the heart of the confused youth

James M. Day, professor of psychology of religion of the Catholic University of Louvain in Bel-
gium, elaborates the negative psychological impact of Catholic schools adopting a ‘pedagogy of
estrangement’ on their students: students experience an estrangement between the maintenance of
an external image of ‘good Catholic’ to satisfy the needs of others and lack of support in their pri-
vate moral lives. Two cases handled by Day can illustrate this point.

Recently Janet’s (aged 14) parent explained how it was that she selected a Catholic school
for her child: ‘For me it was really important that Janet goes to a school that would teach
values. I feel that’s so important today, when it seems that kids are left to themselves so
much of the time. They need guidance, don’t you think? And the [school’s] caring and con-
cern for the whole child, for every person in the school ... that’s why we decided to send her
here.’

After checking to see whether her mother was safely distant from the room, Janet described
a picture vastly different from what her mother’s description entailed, and offered her own
description of moral education in her school.

%%y oung people often discover the meaning of life in volunteer service work. In a survey of 548 secondary students be-
tween 12 and 29 conducted by the Hong Kong Boys’ and Girls’ Association in 2003, nearly 40% of surveyed students
had taken part in volunteer work in the past 6 months, 6.9% higher than the figure in 1995. (Appledaily, 30 Nov 2003)
Direction Association for the Handicapped surveyed 2,925 youngsters who had taken part it the organization’s ‘Life
Touching Life Scheme’ in 2003, and showed that 71.4% of the respondents felt they had become more positive about
life after coming into contact with handicapped people. (Ming Pao, 19 Oct 2003)

®!t is often said that ‘death education’ is not an essential element in the school curriculum, because the issue of death is
too remote to students and may provoke fear. However, teachers cannot predict when children will face the issue of
death directly in their lives, and even though the number of such students is low during the age of schooling, their abil-
ity to face deaths of their loved ones is often very weak. Between 2000 and 2002, the Child and Family Grief Counsel-
ling Centre and Polytechnic University interviewed 235 children aged 4 to 14 who had lost one or more parents, and
found that more than 40% of the children ‘felt negative and helpless’, but their remaining living parent did not under-
stand their feelings. 21.5% felt their father or mother had beaten their more frequently. Facing the agony of losing a
parent, 31.2% felt depressed, 21.7% felt nervous, 45.7% their academic results had fallen behind. 43.1% of the children
were afraid of letting classmates know they had lost a parent, and 9.4% had even considered committing suicide. (Hong
Kong Economic Times, 1 Nov 2004)
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‘They tell you all the problems you’ll face, and what to do about them. They tell you why,
which is because some guy who was Catholic said so, some Church father or big deal saint
or some such, and you just learn to give the answers they did. But the kids laugh about it be-
cause, you know, get real! I guess most of them didn’t have sex or anything because their
answers are completely out in left field compared to what’s going on now. Like so many
girls I know are doing it [having sex], but they’ve learned to not tell anyone. You’d never
have any idea that they would know about that in school. We would never talk to them about
it, never, because, for one, they wouldn’t believe it’s true. And, for another thing, they’d al-
ready know it was completely wrong, and how can you talk to someone who you know al-
ready has your answer for you? They don’t really care about us but about doing what they
have to do ... All these parents are kidding themselves if they think it’s a moral school. Un-
less by moral you mean they just tell you what to think and then tell you what to do even if
it has nothing to do with who you really are.”>?

Janet’s perceptions might not objectively reflect what was actually happening in the school
with regard to the implementation of moral education, but her feelings, especially that ‘they don’t
really care about us’ definitely show that her moral education teachers could not achieve the educa-
tional objectives in her case.

Lisa was an active honours student at the Catholic university. She became pregnant when,
during a party, she got drunk and was forced to have intercourse with someone. She had
been told by her father that if she ever told about him that she is pregnant or actually got
pregnant before marriage, he would kill her. Eventually she decided to have an abortion,
downtown. She scheduled it to follow her moral theology class. Born in a Catholic family
and being the daughter of a couple who passionately served the Church, she described her-
self as ‘the perfect product of Catholic education’, because: “I have learned how to have a
life that is perfectly split, on the one hand made for public view and for the appearance of
virtue and being sociable, on the other hand angry, frightened, and horribly alone. | have
learned along the way that reason and faith are good, that feelings don’t count, and that the
latter are a danger to the first. When I’ve tried to think about what to do, what should I do,
I’ve only heard this chatter of voices, confused, detached from myself and my feelings, be-
cause | don’t have a real voice of my own, no one who’s me that I can turn to ... I’'m the
good girl, the one of whom my teachers and parents have always been proud. But this is on-
ly because they know neither me, nor themselves, nor the truth about how we relate to one
another ... my experiences of pregnancy and abortion were not about me — | mean, these
things couldn’t happen in the Catholic world I knew. Here I was the good Catholic girl in
the perfect Catholic family, and these things were happening to me? ... I kept looking within
the Church for someone who would listen instead of tell, who would care instead of instruct,
who would let me say my own story. | kept thinking of Jesus with the woman at the well,
about how even if you were bad you needed, you were someone maybe worth listening to,
and how everyone | met in the Church knew that story. Yet there was no one who could
know me or see me for the person that | was, no one who could look beyond the appearanc-
es, no one who wanted to know the truth.>®

There is no qualitative research of a similar kind in Hong Kong, but from the locally con-
ducted surveys quoted above we can imagine behind the survey figures how many youngsters in
school fail to have somebody listening to their voices and confusion. Day did not claim that such a

*2 Day, J. M. (1996) ¢ Recognition and Responsivity: Unlearning the Pedagogy of Estrangement for a Catholic Moral
Education’, in McLaughlin, T. H., O’Keefe S.J., J. & O’Keeffe B. (eds.) The Contemporary Catholic School: Context,
Identity and Diversity. London: Falmer Press, p.165.

*% |bid., pp.166-1609.
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pedagogy of estrangement is unique to Catholic institutions, and many Catholic schools do not have
this problem among their teachers and students. But this problem does exist in some institutions,
and students do feel a lack of connection between Catholic moral education and their life ex-
perience. There is little opportunity for students to make themselves heard, for their real-life con-
flicts and contexts to be explicated and reviewed.>* On this issue, the account of the Samaritan be-
side the well (John 4) mentioned by Lisa reveals the following points. Jesus:

1. listens to this woman living in darkness telling her needs and experiences ( Sir, give
me that water! Then I will never be thirsty again.” ‘I don’t have a husband’);

2. expresses his acceptance of this woman, including her past (‘You are right when you
say you don’t have a husband.”); and

3. instructs and teaches her (‘Believe me, woman, ... people will not worship the Father
either on this mountain or in Jerusalem ... on by the power of the Spirit can people wor-
ship him as he really is’).

What is the outcome of Jesus’ approach? The woman’s attitude changes from resistance
(‘You are a Jew’), to acceptance (‘Sir’), to trust (‘I see you are a prophet’), and finally to accepting
the Truth (‘Could he be the Messiah?’). All this began with listening to and accepting the person
living in confusion: isn’t it the same for RME workers when they face their students?

To move away from the pedagogy of estrangement, Day believes that schools should create
a moral atmosphere under which students must be given opportunities to make their moral ex-
perience known, to discuss and shape the contexts in which rules and roles are developed and
played. In the latter process, students learn to see things from the perspectives of others, consider
the rights and responsibilities of all stakeholders, learn how to decide prudently and fairly. In order
for this to happen, there must be a trustworthy teacher who is prepared to enter into a dialogical re-
lationship with his/her students, who listens as well as tells, who receives as well as directs and
admg)snishes, who is prepared to hear and hallow the reality of the person before offering ad-
vice.

The more senior is the RME worker, the greater is the need to listen to the inside world of
young people. Irish Jesuit Michael P. Gallagher has taught at University College, Dublin for over
two decades and has published several books about the faith of the youth. In one of his books he
recounts the incident when counseling a student he began ‘When I was your age’ to which the stu-
dent retorted ‘Father, you were never my age’. He realized that what the student meant was ‘You
were never 20 in 1990°. Gallagher does not sigh as a result, but believes that ‘it is essential to rec-
ognize that such factors create a drastically different environment for faith’, and states that there is
not so much a crisis of faith as a crisis of the language of faith: ‘it is a problem of mutual com-
munication, and the gaps widen between the world of every day and the churchy world’.>® The situ-
ation of the Church in Hong Kong is of course very different from that in Ireland, but it is equally
important in both places to use a language of faith that the youth understands, and to open their in-
ner worlds in the process of converting their hearts with a listening attitude. A Sydney study shows
that the remoteness of religion classes from the students’ lives is the main reason why Grade 12

** Ibid., pp.169, 171.

> Ibid., pp.170-171.

*® Gallagher, M. P. (1990) Struggles of Faith, Dublin: Columba Press, p.46, quoted in Gallagher, J. (1996) ‘The Catho-
lic School and Religious Education: Meeting a Variety of Needs’, in McLaughlin, T. H., O’Keefe S.J., J. & O’Keeffe B.
(eds.) The Contemporary Catholic School: Context, Identity and Diversity. London: Falmer Press, p.294.
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students (graduating class) in Catholic schools perceive religion classes as boring. Instead, retreats
and special masses that touch their lives better meet their needs.>’

From the above reflection, we can conclude that the RME curriculum must give teachers
space to listening to students’ life experience, and to respond to their experience in a language of
faith that they understand. Teachers should have a listening heart, so that even students whose be-
haviour is incompatible with gospel values would feel that though their teachers may not agree to
some of their behaviour, they are still accepted and cared by their teachers as human beings. These
questions clearly have not been touched in traditional curriculum documents. Nevertheless, perfect
curriculum documents and properly trained teachers do not guarantee effectiveness in RME, unless
the way teachers treat students reflect how Jesus taught us. It is like a chef with excellent cooking
skills and ingredients, but without a correct attitude towards food and customers, the tabled dishes
will not be delicacies.

The moral culture of the school plays a very significant part in determining whether
teachers can teach and whether students can experience faith and morality in the aforemen-
tioned ways that reflect how Jesus taught. If teachers and school administrators do not value
and practise among themselves what is desired in the classroom (such as a listening heart,
empathy, sharing of needs and experiences, and a readiness to hallow each other), there is no
reason why this will happen between teachers and students. Teachers and administrators
have a great impact on the school’s moral culture, which should be included in professional
development programmes of this RME curriculum.

2.4 A curriculum that suits the needs of students from diverse backgrounds

Hong Kong has a large number of Catholic schools and kindergartens, and very often there is great
diversity in the RME-related background of students across the schools or within one school. When
permitted by resources available, parts of this curriculum should be implemented with the following
two background diversity factors (within a class or school) taken into account:

 Morally disadvantaged students

e Catholic students

2.4.1 Morally disadvantaged students

The Church has a mission of the preferential love for the poor. In education, evidence shows that
students from poor families experience less satisfaction in life and more frequently demonstrate
high-risk behaviours. The Cultural, Sports and Social Development Committee of the Shatin Dis-
trict Board surveyed 1,233 S.1-S.3 students of 48 secondary students in Shatin in 2004, and then
carried out 5 focus interviews and 20 in-depth interviews. Results show that satisfaction with family
life correlates most strongly with the respondent’s participation in high-risk behaviour items (self-
mutilations, campus bullying, gang fights, gambling, shoplifting, consuming illegal substance).
Those who describe their family as ‘well-off” have a higher sense of satisfaction about life, are en-
gaged less frequently in high-risk behaviour, possess a stronger self-esteem and confidence to face
and solve problems, and have a better support network. The survey also discovers that the more re-
spondents describe their family as ‘poor’, the lower is their satisfaction about life and the greater is
their involvement in high-risk behaviour. These students are generally older than their classmates,
have not resided in Hong Kong for seven years, and the indicators of their parents’ socio-economic
status (like educational level and work situation) are often lower.>® Another study shows that stu-

" Flynn, M. & Mok, M. (2002) Catholic Schools 2000: A Longitudinal Study of Year 12 Students in Catholic Schools
1972-1982-1990-1998, Sydney: Catholic Education Commission NSW.
*®Ming Pao, 18 Dec 2004.
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dents whose family receives Comprehensive Social Assistance have lower self-esteem and re-
sistance against adversity than those not receiving such government assistance.>

First and foremost the Church offers its educational service to “the poor or those who are
deprived of family help and affection or those who are far from the faith”.”® How can we extend
preferential love for this group of disadvantaged students through the RME curriculum? Fr. T.
Oldenski of Dayton University identified the following as essential elements in the education of the
financially poor and socially marginalized students who demonstrate high-risk behaviours:

e Students feel solidarity and being loved in school
e This kind of education bring a sense of hope to the students towards themselves and their immedi-
ate world: for some this means being able to get a graduation diploma and then a job, for others
this means determination to change parts of their real lives, or even to change the similar envi-
ronments faced by others like them.
e Students change the way they look at themselves and their worlds
Oldenski describes this educational model as an integration of ‘liberation theology and critical ped-
agogy’, and outlines the three procedures in this model:
1. Awaken students of the need to change parts of their worlds that are wasting them away;
2. Students suggest solutions to improve their worlds; and
3. Students implement these solutions.™

In schools or classes with a large number of morally disadvantaged students, RME teachers can

e Foster solidarity by listening to and sharing experiences, having prayers and liturgy;

e Show care through teacher-student and student-student interactions;

e Change their negative outlook about self and the world and cultivate hope among them,
through the experiences of Jesus, the saints, the teachers themselves and others and through
unceasing encouragement;

¢ Reduce the religious and moral knowledge elements to release space allowing teachers to lis-
ten more about the inner world of students;

e Strengthen the affective and determination elements in order to cultivate the desired moral
thinking skills and attitudes; and

e Adjust the ways parent participate in this curriculum as outlined in Section 3.1.

These disadvantaged students may not be interested in curricular matters that lie outside their
little world: “Our problems are troublesome enough, who would bother the problems encountered
by these people whose nationalities and times are different from ours!” We should help these stu-
dents realize that problems come across by others in a different land, time or ethnic group may be
similar to those of their own. While others have their hopes rekindled and their lives changed, so
can they!

2.4.2 Faith formation of Catholic students

The Diocesan Synod observes that some Catholic students in Catholic schools are more reserved
and introvert, and attend activities in a perfunctory manner, thus without true participation. Those
are usually students who were baptized at a much younger age. For lack of faith formation at home,
their faith does not have a firm foundation. They labour under the impression of being compelled to

*Results from a survey among 363 children who received Comprehensive Social Assistance and 426 who did not, con-
ducted by the Kong Kong Boys and Girls Association during Jun-Aug 2004. (Appledaily, 8 Oct 2004)

%The Sacred Congregation for Catholic Education (1977) The Catholic School. Sec. 58.

8 Oldenski, T. (1997) Liberation Theology and Critical Pedagogy in Today’s Catholic Schools: Social Justice in Action.
New York: Garland.
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join faith formation activities.?? Before the 1997 handover, a Diocesan organisation’s survey among
young Catholics shows that the participation rate of Sunday mass was only around 25%. In an at-
tempt to profile the distinctive identify of pupils attending Catholic secondary schools within the
state maintained sector, British religious education scholar L. J. Francis has studied the attitudes
towards attending Sunday mass and the moral-religious values of 33,982 students aged between 13
and 15 in England and Wales Catholic schools. He categorized students into four groups: 1) Catho-
lics who attend mass every Sunday; 2) Catholics who attend Sunday mass occasionally but not
weekly; 3) Catholics who never attend Sunday mass; 4) non-Catholics. The students’ degrees of
agreement to various moral and religious values®® are compared with students from non-
denominational schools. Results show that Catholic students who never attend Sunday mass, not
the non-Catholic students, hold moral and religious values furthest away from the Church’s
position, even further than that is held by students from non-denominational schools.®*

According to a study of effectiveness of American Catholic schools across a 25-year period,
two of the three major factors influencing values development among students in these schools are
students’ religious practice and their sense of personal religiousness (the third factor is the involve-
ment of parents with their children).®® Another decade-long study that annually involved 16,000
American senior secondary students shows that the greater importance Catholic students place on
their religious faith, the more they oppose pre-marital cohabitation, support monogamy in marriage,
take part in voluntary community work, contribute to society in various ways, resist self-
centredness and the less they use marijuana and other drugs.®

The above research shows that the faith formation of Catholic students correlates highly
to their moral values. Because of this reason and the special mission of Catholic schools in the
faith formation of Catholic students, our curriculum inevitably has to address the religious edu-
cational needs of Catholic students that are in addition to that of non-Catholics. In this area,
the curriculum design has to be flexible enough to cater for different proportions of the Catholic
student population in different schools, and the various modes of faith formation outside formal les-
sons in different schools.

2.5 Religious education, moral education and Chinese culture

2.5.1 Content and direction of the curriculum and Chinese culture
The Diocesan Synod observes that even after the return of Hong Kong to the motherland, many
schools have not given due attention to the invaluable elements in Chinese culture, nor have they

82Catholic Diocese of Hong Kong (2002) Catholic Diocese of Hong Kong Diocesan Synod Documents, p.214 (sec. 1.4).
% Statements on moral values included ‘Abortion is wrong’, ‘There is too much violence on television’, ‘It is wrong to
have sexual intercourse outside marriage’, ‘It is wrong to become drunk’, ‘Divorce is wrong’, ‘It is wrong to smoke
cigarettes’, ‘Pornography is too readily available’, ‘It is wrong to use heroin’ and It is wrong to have sexual intercourse
under the legal age’. Statements on religious values included ‘I believe in God’, ‘I believe Jesus really rose from the
dead’, ‘I believe in life after death’, ‘I believe Jesus Christ is the Son of God’, ‘The Church seems irrelevant to life to-
day’ (reverse coded), ‘I want my children baptized in church’, ‘I want to get married in church’, ‘Church is boring’ (re-
verse coded) and ‘Ministers and priests do a good job’.

® Francis, L. J. (2002) ‘Catholic Schools and Catholic Values? A Study of Moral and Religious Values Among 13-15
Year Old Pupils Attending Non-denominational and Catholic Schools in England and Wales’, International Journal of
Education and Religion, Vol.3(1), 69-84.

% Convey, J. J. (1992) Catholic Schools Make a Difference: Twenty-five Years of Research. Washington, D.C.: National
Catholic Educational Association, p.81.

% National Catholic Educational Association (1990) The Heart of the Matter: Effects of Catholic high Schools on Stu-
dent Values, Beliefs and Behaviors. Washington, D.C.: NCEA.
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guided school children to appreciate and identify themselves with where their ‘roots’ lie.®” There-
fore the Synod suggests that in the RME curriculum, when dealing with the values promoted by
the Catholic Church, there should be a greater contrasting exposure to traditional Chinese
concepts, so as to create links with the Chinese cultural root of the people of Hong Kong.?® Many
traditional Chinese concepts reflect values in the Catholic faith, and these values should be reflected
in our curriculum. In areas where the Catholic faith can remedy insufficiencies in our traditional
values, our curriculum should help us advance these cultural values with the help of values of the
Catholic faith.

Similar to the Confucian belief of ‘fixing one’s personal life, regulation of one’s family,
well-governance of one’s state, and peace throughout the world’, Christians believe the fulfillment
of one’s moral responsibilities towards oneself and one’s family is a prerequisite of the fulfillment
of one’s civic and moral responsibilities towards society, nation and the world.* The design of
RME curriculum for young people from 3 to 18 years old should reflect this moral develop-
ment continuum.

Both the Bible and Confucian beliefs hold ‘love in the form of charity’ as the greatest com-
mandment and virtue. There is a difference between the biblical and Confucian interpretations.
Love portrayed in the Bible is expressed directly from God, and through this love humans are
granted a divine or supernatural life. Charity in the Confucian tradition is expressed from Heaven
(or God) through changes in nature. Through such changes humans are granted mortal life, and the
role is God is more passive.”® Both Confucianism and Christianity agree to the inherent goodness of
human nature and existence of sin, but Confucianism understands that this goodness rests in the
hearts of people, and when one’s temperament generates limitations and conceals one’s character of
righteousness, sin appears. Christians, however, believe in a more interactive relationship between
God and humans on the issue of inherent goodness in humankind and sin: the inherent goodness of
humankind is part of God’s creation, and when people in their own freewill act against the Truth,
their relationships with God, with others and with nature will break down, and sin will appear.”™
Because of this, human beings need to act with love and charity to respond to God’s love (acts of
charity do not lead to transformation of the human flesh into God), and they need God incarnated
into human flesh to reconcile the relationships severed by sin. The implication of these differences
and similarities on this curriculum is that while Catholic schools promote love and charity like other
schools, they should emphasize the role of God in the whole salvation process which is rooted in
His love, especially to invite students to follow the love of Jesus as their model, to understand Ca-
tholicism as a faith that involves direct interactions between God and humankind, and to respond to
this invitation with a determination to leave the path of sin. In other words, we aim not only at
teaching students to become ‘good people’, but also to guide them to meet the source of ‘good’,
God, and if they are willing, to help them accept this God as their saviour. Very often it takes many
years before this kind of ‘guidance’ bears fruits: a survey shows that more than 50% of catechumen
in parishes have studied in Catholic schools."

¢’Catholic Diocese of Hong Kong (2002) Catholic Diocese of Hong Kong Diocesan Synod Documents, p.212 (sec. 1.3).
®bid., p.223 (sec. 3.2.3).

89 «|_et everyone consider it his sacred obligation to esteem and observe social necessities as belonging to the primary
duties of modern man. For the more unified the world becomes, the more plainly do the offices of men extend beyond
particular groups and spread by degrees to the whole world. But this development cannot occur unless individual men
and their associations cultivate in themselves the moral and social virtues, and promote them in society” Second Vati-
can Council (1965) Pastoral Constitution on the Church in the Modern World: Gaudium Et Spes, Section 30.

g (1976) TEMMBOERC, > (WERE) o S HEW (=H) o T15H ¢

ORI (1994) (R BB EBAE Z LIE) a1t - s

" EBR BB > EBRREEEET0(1995) (FHETE - TREENRERNHAE ) WE) 14 H -

18



While the Church’s teachings reflect the Confucian loyalty from ministers to monarchs and
the filial piety from sons to fathers, they also set limits to the obedience to authorities. The Church
teaches that the respect from children (whether minors or adults) for parents, “is required by God's
commandment”, and holds that believers “must cultivate a generous and loyal spirit of patriotism”
and “must be aware of their own specific vocation within the political community”, and that citizens
“should regard those in authority as representatives of God”. Nevertheless, the Church also teaches
that patriotism should not be “narrow-minded”, and the “loyal collaboration of citizens includes the
right, and at times the duty, to voice their just criticisms of that which seems harmful to the dignity
of persons and to the good of the community”.”® These principles that balance the loyalty toward’s
one country and critical thinking towards its policies should become a direction for the civic ed-
ucation elements in this curriculum.

Traditional Chinese thinking deeply influences the development of Chinese culture. Though
Hong Kong is the most internationalised city in the nation, most students in our Catholic schools
have come across Buddhism, Taoism and other folk religions from their families, neighbourhood
and relatives since a very young age. Due to Hong Kong’s specific history and the influence of the
modern media, our students also have the opportunity to come into contact with Christianity, Hin-
duism, Sikhism, Islam and even new age religions. Catholic schools are places for “a lively dia-
logue between young people of different religions and social backgrounds”’* What is the relation-
ship between the Catholic religious knowledge and values learnt by our students and their ex-
periences of religions from their environments? How does Catholicism regard the many other
faiths that lead people towards good? These are questions which students want to seek answers
from this curriculum.

2.5.2 Implementing the curriculum and Chinese culture

Roger H M Cheng, an academic from CUHK’s Faculty of Education, identifies three sources of
moral education in Hong Kong: ‘parents and family’, religious organizations sponsoring schools,
and civic organizations (like the ICAC), respectively representing Confucian, Christian and liberal
values. His interview respondents ranked their ‘parents and family’ as the most influential source of
moral education, while religious organizations and civic organizations were placed second and third
respectively.” Many traditional Chinese values such as diligence, steadfastness, self-reliance and
being happy in doing good are passed on from generation to generation through the lived examples
of parents. Catholic schools should strategically integrate parental influence on students’ mor-
al development into their implementation of the moral education curriculum in order to max-
imize the latter’s effectiveness.

Quoting Iyengar & Lepper’s (1999) cross-cultural studies, HKU psychology professor S. F.
Lam points out that in the educational process of internalizing values, students of Asian descent in-
ternalize demands from family and groups that they belong to more readily Caucasian students, be-
cause Asians give a higher priority to interpersonal harmony and a sense of belonging to groups
than Western Caucasians (this cultural difference is a question of ‘more or less’, not ‘yes or no’.)
Applying this research finding to the classroom context of Chinese societies, Lam observes that “if
a certain teacher treats us well, we will like her and her lessons, and will pay greater efforts in her
subject. Maybe at the beginning, we are not particularly interested in the subject she teachers, but

"Libreria Editrice Vaticana (1993) Catechism of the Catholic Church, Sec. 2214 & 2238. Second Vatican Council
(1965) Pastoral Constitution on the Church in the Modern World: Gaudium Et Spes, Sec. 75.

"Congregation for Catholic Education (1997) The Catholic School on the Threshold of the Third Millennium, Sec. 11.
™® Cheng, R. H. M. (2004) ‘Moral education in Hong Kong: Confucian-parental, Christian-religious and liberal-civic
influences’, Journal of Moral Education, 33(4), 533-551.
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because of her, we will work harder in that subject.””® This observation is of particular importance
to religion teachers whose Chinese students are mostly non-Christians. The caring and loving atti-
tude of RME teachers towards their students is more important than the contents and sophis-
ticated teaching sKkills in the influence of students’ internalization of values. How teachers teach
gospel values through their deeds is more important than their words, as Pope Paul VI said, “Mod-
ern man listens more willingly to witnesses than to teachers, and if he does listen to teachers, it is

- 77
because they are witnesses”.

In traditional Chinese thought, the mere possession of moral knowledge is inadequate, be-
cause the practice of moral behaviour is the important part. Christians also believe that faith without
action is dead.” In our moral education curriculum, knowledge and behaviour have to be connect-
ed, often through the control of emotions and will power.

2.6 Collaborative relationship among schools, parishes and Diocesan organizations

The existing collaborative relationship between Catholic schools and parishes in the provision of
religious education is irregular. In some situations, the collaboration is confined to the borrowing of
premises, or the invitation of priests to celebrate mass. Opportunities are lacking for ‘interactions’
between both parties and there is not much contact between the pastoral staff of the parish and the
students. Moreover, an existing ‘structural problem’ in religious education necessitates a closer co-
operation among schools, parishes and the Diocesan Catechetical Commission to improve the situa-
tion.

At the moment, some Catholic students receive religious education from both the Catholic
schools they attend and the Sunday school, First Communion or Confirmation classes offered by
their parish. This leads to the overlapping of some educational experience due to the lack of co-
ordination. On the other hand, some Catholic students who study in non-Catholic schools do not
attend any parish religious education courses or any religious activity. There seems to be a problem
related to resources allocation and effectiveness. In many North American dioceses, the Parish Re-
ligious Education Program (PREP) is only for Catholic students studying in non-Catholic schools,
and PREP is a condensed version of the School Religious Education Program. First communion and
confirmation classes are offered by some parishes outside PREP for students studying in any type of
school to attend. Regarding this problem, the Catholic Education Office, Diocesan Catechetical
Commission, schools and parishes need to collaborate closely to improve the current situation. The
orientation of this RME curriculum in the context of religious education provision for Catholic stu-

" lyengar & Lepper invited students from two primary schools in San Francisco, 50% of Asian descent and 50% Cau-
casian, to take part in a word game. They divided the students into three groups. In the first group students could freely
choose the type of word game they want to play and pick their favourite colour crayons to write the answers. The sec-
ond group had to follow the research staff’s instruction in choosing the type of game and colour crayons. The third
group also could not choose themselves, but were told by the research staff that “your mother has chosen this type of
game and this colour crayon for you”. Results indicate that in the first group, both Asian and Caucasian students en-
joyed the game, while in the second group, both Asian and Caucasian students were disinterested, not working hard. In
the third group, after realizing their mother wanted them to work on a particular game with a crayon of a particular col-
our, Caucasian students behaved lazily like the second group, but the Asian students worked hard and enjoyed as their
counterparts in the first group. According to S. F. Lam’s interpretation, both the choices of the research staff and their
mother were not the students” own choice, but researchers were strangers to them, while their mother is their close fami-
ly member. It was the Asian students’ closer bonds to their mother that led to their response which was different from
the Caucasian students. lyengar, S. S. & Lepper, M. R. (1999) Rethinking the value of choice: A cultural perspective on
intrinsic motivation. Journal of Personality and Social Psychology, 76, 349-366. #£¥#77 (2005 ) T {E{E AL [E
UL, o WORER R ~ Beds - (TEESSUEEEERE ) - &8 HAESE - 19-25H -

" Paul VI (1975) Evangelii Nuntiandi (Apostolic Exhortation), Sec. 41.

8 James 2:17.
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dents in Catholic schools is as follows: after receiving this curriculum in the school, they do not
need to attend Sunday school in the parish, but this curriculum does not replace the first communion
and confirmation classes, youth groups and formation activities offered by the parish.

The religious education elements in this curriculum, especially those catering for the needs
of Catholic students and those involving learning outside the classroom, need the support of the Di-
ocesan Youth Commission (or the corresponding unit in religious congregations) offered directly or
through the pastoral worker in the school. Cooperation between the school and the Diocesan Audio-
Visual Centre is indispensable in the implementation of this curriculum. Cooperation with the Dioc-
esan Liturgical Commission is also needed for the design and implementation of religious liturgy in
schools according to the spirit of this curriculum.

2.7 Education Reforms

2.7.1 Curriculum reforms

The Curriculum Development Council (CDC) categorizes school subjects into 8 KLAs, among
which Religious Studies falls under the Personal, Social and Humanities Education (PSHE) KLA.
The CDC believes that KLAs are significant because they link fundamental and connected concepts
within major knowledge domains, and provide the platform for reviewing elements of learning.”
Nevertheless, in different schools there may be different implications of the demarcation of KLA
boundaries in curriculum leadership, resources allocation and personnel arrangement. Therefore,
there should not be a single mode of policy that put Religious Studies (and Ethics and Moral Educa-
tion that are based on religious values) in all Catholic schools under the PSHE domain or as an in-
dependent KLA. In our opinion, the nature of Religion / Ethics / Moral Education in Catholic
schools is different from other PSHE subjects, and the CDC’s orientation of this KLA lacks the
spiritual considerations in Catholic education.® Therefore, no matter whether schools assign Reli-
gious Studies /Ethics / Moral Education under the PSHE KLA or as an independent KLA, they
should ensure that:

1. The development of the subject called Religious Education / Ethics / Moral Education is a
formal curriculum component of the whole-school strategy in implementing the RME cur-
riculum (see Chapter 1, ‘Definitions’), the subject’s adherence to his strategy is more im-
portant than its adherence to the concepts of the PSHE KLA;

2. Whatever is the increase or decrease in the number or lesson time of the other subjects with-
in the PSHE KLA, schools should state the minimum lesson time of the Religious Educa-
tion / Ethics / Moral Education subject as mentioned in Chapter 5 of this document.

This curriculum goes together with the four key tasks in curriculum reforms: Reading to
Learn, Project Learning, Using IT to Learn Interactively and Moral & Civic Education. In the latter
area, the CDC lists the five paramount values and attitudes to be cultivated among students: national
identity, a positive spirit, perseverance, respect for others and commitment to society and nation.®*
These five items are compatible with Catholic ethics and social teachings, and together with the

" Curriculum Development Council (2001) Learning to Learn — the Way Forward in Curriculum, p.22.

% The CDC’s orientation of this KLA is that it emphasizes the understanding of human beings, and the relationship
between humankind and time, space and the environment, and the position of humankind in the cultural and material
worlds. The learning experiences provided by the PSHE KLA will help students to maintain a healthy personal devel-
opment, foster their moral and social values, and enable students to establish meaningful links between what they learn
in school and personal, social and environmental issues they come across in daily life. Curriculum Development Coun-
cil (2002) Personal, Social and Humanities Education Key Learning Area Curriculum Guide (P1 to S3), p. .

8 Curriculum Development Council (2001) Learning to Learn — the Way Forward in Curriculum, p.84.
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principle of balancing loyalty to nation and critical thinking mentioned above (Section 2.5), are
immersed into various topics in different learning stages of this curriculum (see Appendix 2 for de-
tails showing how this curriculum reflects the five paramount values and attitudes in Moral and
Civic Education. One should note that RME is not the only channel of promoting civic education in
schools. Therefore, RME specialist teachers need to co-ordinate with teachers from other KLAs to
promote the education of civic knowledge, skills and values in the school, so that the various com-
ponents of civic education experienced by students from different subjects and the unofficial curric-
ulum are complementary to each other, without necessary overlapping and contradiction.

To match the three-year new senior secondary (NSS) academic structure, the ‘terminal’ of
this curriculum should as far as possible match the requirements of the NSS ‘Ethics and Religious
Studies’ subject while maintaining characteristics of Catholic education. This Ethics and Religious
Studies curriculum consists of two approaches: ‘learning about religions’ and ‘learning from reli-
gion’. According to the CDC and the Hong Kong Examinations and Assessment Authority, ‘learn-
ing about religions’ involves developing knowledge and understanding of religious beliefs, teach-
ings, practices and lifestyles, while ‘learning from religion’ promotes the skills of asking questions
and responding to them. ‘Ethics and Religious Studies’ consists of three parts: ethics, religious tra-

ditions (for Catholic schools this is ‘Christianity’) and ‘faith in action’.%?

Compared with the existing HKCEE Religious Studies curriculum, ‘Ethics and Religious
Studies’ uses ethics and morality as its starting point, Christian perspectives based on the Bible have
been deleted from the life issues in the curriculum, and the objective of the values and attitudes
component of the whole curriculum is largely limited to the acceptance of multiple values and faiths
(such as respect and tolerance, mutual learning and appreciation, respect for life, etc.). The senior
secondary moral education curriculum in Catholic secondary schools cannot solely adopt this
type of ‘secularized’ ethics education; we need to let students know the Catholic perspectives
on various life issues.

In many Catholic secondary schools, senior secondary students will not take the NSS ‘Ethics
and Religious Studies’. Therefore we need to design a core component of this RME curriculum for
both students taking and those not taking the public examination, and delineate an elective compo-
nent which applies only to those taking the public examination. Since the aims and orientation of
the latter component are quite different from the RME curriculum, the curriculum unit documents
(see Chapter 8 for exemplar) will not include detailed teaching and learning strategies of the public-
ly examined electives.

2.7.2 Catering for students’ learning differences

Learning abilities of students in the same school and even in the same class vary. In order to cater
for high ability students, one third of the units in the secondary RE curriculum in the Parramatta Di-
ocese, NSW Australia, are enrichment units that provide topics that are academically or intellectual-
ly challenging to suitable students.® In the long run, our curriculum should also develop in this di-
rection, so as to allow students with exceptionally high abilities in religious and moral knowledge
and its application to utilize their God-given talents more effectively. (During the consultation exer-
cise, the Task Group received suggested enrichment topics that fall under this category. After some

8 Curriculum Development Council and the Hong Kong Examinations and Assessment Authority (2006) New Senior
Secondary Curriculum and Assessment Guide (Secondary 4-6): Ethics and Religious Studies (Provisional Final Draft
of Curriculum Part), pp.5-6.

% Diocese of Parramatta (2002) ‘Sharing Our Story’ Unit Scope & Sequence K-12. Diocese of Parramatta, NSW, Aus-
tralia.
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consideration, these topics are now included into the senior secondary learning objectives in Chap-
ter Four, with ‘PkER’> (meaning ‘challenge’) as their code.

Apart from learning abilities, students also differ in their learning styles. Some students lay
particular emphasis on logical analysis, and they love to learn through principles, diagrams, com-
parison and debates. Others are strong at observation, intuition and integration, and they love to
learn through shapes, analogues and brainstorming. The strengths of some others are planning, or-
ganization and sequencing, and they love to learn through flow-charts, sequenced procedures and
structured worksheets. The last group is particularly sensitive to emotions, interpersonal relation-
ships and body movements, and is skilled in learning through drama, storytelling, group work and
musical rhythm. Very few people belong exclusively to one learning style: most people who em-
phasize a particular style have some ability to learning through the other three styles. The most ef-
fective learning style in the learning of religion and morality in this curriculum varies according to
the different unit objectives. The curriculum unit documents will include suggested learning
and teaching activities that match the various unit learning objectives and different learning
styles. This would not only cater for needs of students of different learning styles, but more im-
portant, when the style that a student is good at is not suitable to achieve a certain learning objective,
the teacher can help the student to change to another style which is not his/her expertise but more
suitable for that objective, so to enhance learning effectiveness. For example, one of the learning
objectives of a certain unit is to experience the attitude of Jesus towards sinners, students belonging
to the ‘logical-analysis’ type need to learn through elements like observation, intuition and emotions.
With more practice, the learning method of students will become more comprehensive, closer to
‘whole-brain’ learning.

2.7.3 Pressure felt by teachers

Changes in the curriculum and the academic structure have brought much pressure to teachers, and
teachers of Religion and Ethics not only have to teach other subjects, but also need to take up reli-
gious pastoral work that only Catholic teachers are suitable to carry out, thus bearing much pressure.
Besides, the fact that RME often lacks suitable (especially updated) teaching materials, and the ne-
glect of this subject as a result of increased demands on schools in other areas from education re-
forms, may also be origins of pressure felt by RME teachers. Therefore:

1. The support of teachers is a key task in the implementation of this curriculum. This work in-
cludes:

e At a glace of the curriculum unit documents, teachers can understand clearly concepts rel-
evant to the unit, unit objectives, relevant biblical texts, contents of the Catechism, rele-
vant students’ learning experiences during, before and after the learning stage, relation-
ships between the unit and other KLAs, theological background, suggested learning, teach-
ing and assessment strategies, and a list of teaching and learning resources.

e Provision of relevant teaching resources

¢ On-line support for teaching (see Chapter 7 for details)

2. This curriculum is to be implemented step by step, for example, it will not be implemented
simultaneously in all the five learning stages (kindergarten, junior primary, senior primary,
junior secondary and senior secondary), and it will be introduced over a three-year period in
each learning stage.

3. This curriculum emphasizes that RME is not only the responsibility of RME teachers, but of
teachers of all subjects.

2.8 Personal developmental characteristics of students

23



“When I was a child, my speech, feelings, and thinking were all those of a child’.®* Since this cur-
riculum enters into the inner world of students, each unit needs to be designed and implemented ac-
cording to their developmental characteristics (physical, socio-emotional, cognitive, moral and spir-
itual) at each stage of growth. It must be noted that among a class of students belonging to a particu-
lar stage of growth, characteristics of the preceding and the next stages may also apply to some of
them because the rates of development in various aspects vary among members of the cohort. Since
there is great diversity in religious background (they belong to different religions or no religion) and
experience (whether they have studied in church schools at the previous stage) among Catholic
school students of every stage, we do not list the religious developmental characteristics of the stag-
es in this section, but only outline their spiritual developmental characteristics.

2.8.1 Developmental characteristics of kindergarten students

Physical development: Short attention span (5-10 minutes); needs frequent changes in activities;
full of energy; gradually gain control of fine motor skills and total body movements (thus improv-
ing self-confidence); begin to develop a sense of rhythm; love playing with building blocks and
simple puzzles; improved ability in self-care.

Socio-emotional development: Strongly influenced by parents and teachers; strongly need encour-
agement from others and to be valued; need to prove their own competence in some matters; rou-
tines bring them a sense of security; use sense organs to explore surroundings; being to share with
friends; love group activities; like to imitate behaviour of respected adults and peers who have au-
thority; dislike being compared with other children; feel proud to accomplish tasks they have begun
themselves.

Cognitive development: Verbal communication changed from monologue to conversation; need to
see, hear and touch things and diagrams related to the lesson topic; learn through participation, ex-
perience and modeling; believe that inanimate objects have human personality and feelings; have a
strong desire to learn; begin to feel the mystery of life; communicate with longer sentences or even
talk non-stop; though limited in verbal expression ability, can use symbols and diagrams to com-
municate; begin to distinguish between fantasy and reality; with improved listening skills can re-
member and carry out instructions; love to listen to stories and then retell in their own words; can-
not consider all factors when making judgement but instead focus on one area.

Moral development: Most belong to what Lawrence Kohlberg describes as the ‘Pre-conventional
Level’, their moral judgement depending on the avoidance of punishment and the gain of personal
reward;8 5deeply influenced by concepts of ‘good and bad’ and ‘right and wrong’ as taught in their
family.

Spiritual development: Want to know whom parents or teachers trust to bless or protect them-
selves; usually have no doubt and quickly accept beliefs and spiritual values taught by parents and
teachers (especially through stories, games and musical activities).

2.8.2 Developmental characteristics of junior primary students

81 Cor 13:11.

8 Kohlberg divides human moral development into three levels, and subdivides each level into two stages. Those at the
Pre-conventional Level have a psychological characteristic of putting great importance on personal wants and desires:
those in Stage 1 have a ‘punishment and obedience’ orientation, and those in Stage 2 a ‘mutual benefit’ orientation. A
psychological characteristic of those at the Conventional Level is abiding to rules, like to behave in ways that will earn
praise from others, and seeking approval from others: those in Stage 3 belong to the ‘harmonious relationships’ orienta-
tion, and those in Stage 4 the ‘law and order’ orientation. The psychological characteristic of the Post-conventional lev-
el is the emphasis on the principles behind rules and norms, and opposition to the invariable application of rules: those
in Stage 5 belong to the ‘social contract’ orientation, and those in Stage 6 ‘principle’ orientation. Kohlberg, L. (1981)
The Philosophy of Moral Development : Moral Stages And The Idea Of Justice. San Francisco: Harper & Row.
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Physical development: Easily get tired when first attending whole day schooling; attention span is
short relative to length of each period; very active; can follow procedures and rules; good control of
major and fine motor skills.

Socio-emotional development: Self-centred; begin to have the ability to discuss with group mem-
bers (instead of unidirectional communication); difficult to accept decisions made by a group which
holds views different from own views; need help from adults to develop interpersonal relationships;
learn good and bad examples set by adults quickly; full of curiosity and zeal; can express their inner
world through pictures; love to work and play with classmates of the same sex; can accept tasks as-
signed according to their ability (P.3 students can take up some planning tasks); increasingly know
how to share; begin to appreciate friendship.

Cognitive development: Can think about concrete objects or experience logically; learn best
through doing and experiencing; have difficulty in reversing their thought processes to give reasons
that may have led up to a conclusion; good at memorizing music and rhythm; may not be able to
look at things from perspectives of others; occasionally may set goals that are too high (and leading
to disappointment); (at P.3) can boost self-confidence through project learning; rather creative; like
to play all kinds of games; curious about life, nature and people around them; begin to master read-
ing skills and can enjoy reading.

Moral development: Most still belong to Kohlberg’s Pre-conventional Level, with making deals
and compromises as the foundation; start to emphasize fair treatment of themselves in comparison
with friends.

Spiritual development: Being to appreciate the joy felt in helping others; willing to follow per-
sons/gods respected by parents or teachers, and receive the former’s protection; most still do not
doubt the beliefs and spiritual values taught by parents and teachers.

2.8.3 Developmental characteristics of senior primary students

Physical development: Progress in sports skills; begin to notice differences between the male and
female bodies; may even regard own body as an embarrassing topic because of great diversity in
physical development of the bodies among peers; begin transitional stage to develop secondary sex-
ual characteristics in P.6, can be fully energetic for one moment and feel extremely tired afterwards.
Socio-emotional development: Enjoy group cooperation; give importance to peer approval more
than erecting one’s own style; self-esteem begins to be influenced by peers; like to ‘follow the
crowd’; begin to be influenced by the pop adolescent culture, media and advertisements; reduce
their reliance on adults but still need their guidance and approval; desire to choose their own part-
ners in play or work; need adults to help cultivate the virtues of humility and care for others; begin
to develop deep friendship; communicate with friends through electronic media; may smile when
unsure how to handle feelings of the opposite sex (need assistance to show how to express such
feelings); refuse to take risks for fear of being ridiculed; prefer discussing in small groups to an-
swering questions in the large group; have aspirations and begin to ask questions about themselves
and life, and begin to notice problems in the family and their surroundings; boys like to play with
boys and experience less problems than when playing with girls; girls tend to form small circles that
put forward demands or even reject ‘newcomers’ who want to join (teachers should be alert which
girls are rejected and encourage acceptance); begin to care about fashion; dislike being criticized
by parents in front of friends; need to care for their own family or friends to build a sense of belong-
ing; like to dig up stories about their own family or groups to search of their own identity.
Cognitive development: Enjoy intellectual challenges; develop abstract thinking but this is still
based on concrete facts or objects; attention span lengthened to at least 20 minutes; have the con-
cept of time; curious and desirous about knowledge and stimulations from the environment; love to
collect things and categorize them; have the ability to question and experiment; growth in logical
thinking and can make moral judgement; tend to see details rather than themes; can deduct and
make conclusions after observing people and events; seek explanations to phenomena; can under-
stand complicated game rules; can understand the double meaning in language.
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Moral development: Many students still belong to Kohlberg’s Pre-conventional Level, but some
have entered Stage 3 of the Conventional Level, which means their moral thinking is founded on
meeting the expectations of family members and friends, playing their roles well and construct a
positive image; may quarrel with or resist others because of a strong awareness of ‘fairness’; many
students can use motivation as a reference point to judge the whether a behaviour is right or wrong.
Spiritual development: Begin to ask parents or teachers to explain the grounds behind their beliefs
or spiritual values; begin to reject the logic of ‘What the Church says must be right’; yet still deeply
influenced by their parents’ spiritual values.

2.8.4 Developmental characteristics of junior secondary students

Physical development: Reach puberty; height increases quickly; physique becomes stronger; sec-
ondary sexual characteristics and acne appear.

Socio-emotional development: Anxious about their own facial and body appearance (which affects
their self image); may suppress inappropriate sexual thoughts and behaviour when facing changes
in the body; want to get rid of influence from family; under strong peer influence; seek autonomy
but also go after trends in the pop culture and advertisements and sub-cultures; attracted by activi-
ties that provoke sensual excitement, and label things that are not sensually exciting and irrelevant
to life as ‘boring’; love or even are addicted to on-line activities; rebellious; may be very busy in
social life (need to set priorities); show fluctuations in emotions and behaviour (a student can be
highly responsible at one moment, and behave oppositely shortly afterwards); sensitive to hypocrit-
ical acts of adults, but still need support from significant adults when facing difficulties or uncer-
tainties; seek models from the pop culture, the field of sports or even the campus; develop leader-
ship skills; need to handle peer conflicts; attach importance to a sense of belonging to group(s);
friendship is founded on trust and loyalty; some students begin to have dates.

Cognitive development: Can collect information from various means (especially through IT); can
think outside their own experience; may set high demands on themselves; begin to possess the abil-
ity to think abstractly and critically; with newly learnt skills, students of the same age have increas-
ingly diverse abilities; can set their own short term objectives; understand the pros and cons of con-
troversial issues and think from different angles; often compare their own academic ability with
peers; improved ability of self reflection.

Moral development: Most students are still at Stage 3 of Kohlberg’s Conventional level, a minori-
ty have gone up to Stage 4, which means they adopt the protection of the common good, harmoni-
ous relationship and abiding law and rules as their yardstick; give high importance to motivation as
the basis of judging right or wrong behaviour.

Spiritual development: Because of increased interest in sensually exciting things, accept the con-
tact or expression of spiritual values through music, dance and electronic images, and feel bored
about the feeding of religious values and knowledge that lack a sensual experience. As a result of
above, they may also be attracted to some supernatural forces. Christian adolescents with a lot of
non-Christian friends may feel what they believed in the past divorced from the real world.

2.8.5 Developmental characteristics of senior secondary students

Physical development: increasingly steady development of height, physique and secondary sexual
characteristics (boys slower than girls); energetic but incline to need more sleep or wake up later;
full development of co-ordination abilities between different parts of the body; begin to face health
problems of adults (such as obesity, headaches and pressure-related syndromes); pay attention or
sensitive to skin problems; aware of their own security and understand the consequence of risky be-
haviour.

Socio-emotional development: have a deeper understanding of self; need space to plan the future
(studies or career); can be models for junior schoolmates; willing to take part in service work; can
understand various job-related issues; have to get along with classmates who face various sorts of
problems (such as drug abuse, divorced parents, pre-marital sex, suicidal tendency); more mature
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skills in co-operation with classmates; still influenced by peers, but more independent than during
the junior secondary years; dating is common (a minority have already had sexual experience);
some begin to explore the human values; improved ability to adapt to the environment; possess cre-
ativity and problem-solving skills when facing difficulties; begin know how to make money; very
reliant on the internet in their communication with others; become clear about what kind of people
they would choose as friends; some students are idealists (willing to contribute to the world with
their own abilities).

Cognitive development: utilize high-order thinking skills to comprehend abstract concepts, learn-
ing how to learn by themselves; understand various issues in government policies; begin to partici-
pate in district affairs (such as environmental protection); understand their own strengths and weak-
nesses.

Moral development: Many students still remain at Stage 3 of Kohlberg’s Conventional Level,
more at Stage 4, with very few students reaching Stage 5 of the Post-Conventional Level; while the
latter students respect the law and social contract for the sake of the common good, they also be-
lieve in the respect for personal rights and some universal values, without which ‘civil disobedi-
ence’ is justified; clearer than before about their own value system; begin to a ‘social conscience’
and to be influenced by idealism.

Spiritual development: With an increasing understanding of society and the world, imperfections
in real life make them critical against God’s will and religious dogma. At the same time, if one can
overcome a challenge or accomplish a life experience with peers who share one’s own values, the
spiritual force generated in the common experience and peer support will generate a vitality that can
make life more beautiful.

Though the above developmental characteristics are related to the overall design of this cur-

riculum, they have a greater influence over the pedagogy and the design of the unit documents (see
Chapter 8 and curriculum unit documents to be completed in future).
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Chapter Three Aims, framework and principles of Religious and Moral Education cur-
riculum

3.1 Curricular aims

The Diocesan Synod’s expectations on the RME curriculum of Catholic schools in Hong Kong can

be summarized into the following eight points:

1. Guide students to adopt Christ and his perfect personality as their own model, i.e. using imita-
tion of Christ’s spirit of love and service and an infinite motivation in their search for perfection;

2. Help students build a positive outlook on life replete with true love;

3. Experiences in daily life should often be quoted to stimulate students to brood over problems

concerning the value of life, find their own directions in life and foster sound concepts of value.

Form students to study social issues on the basis of ethical principles and Christian love;

Help students to cherish human dignity and basic rights, values such as honesty, fairness, justice,

integrity, self-sacrifice and altruism, filial piety, respect for life, diligence, frugality, harmony,

peace and tolerance;

6. Help students to appreciate the needs of underprivileged groups and foster their eagerness to
serve people in need;

7. Strengthen students’ sense of environmental and civic responsibility, and make them cherish the
bond of brotherhood that makes all men one;

8. Allow students to realize the constant linkage between faith and life through lively and varied
forms of prayer experiences, liturgy and activities.

S

According to the above recommendations of the Diocesan Synod, the ultimate aim of this cur-
riculum (and the mission of the whole educational enterprise of the Diocese®’) is mainly about mor-
al and spiritual values and not religious values. Of course, the moral and spiritual values that we
teach our students consist of religious values, but the emphasis here is that the religious elements of
this curriculum (such as points 1 and 8 above) form the compass leading to the aim of the curricu-
lum’s moral education, and some pure religious knowledge and values taught in catechumen classes
or Sunday schools are not the core of this curriculum. Therefore, the orientation of the religious el-
ements in this curriculum is a kind of religious education that consists of both academic and spiritu-
al elements and that is suitable for Catholic and non-Catholic students. It is not the kind of ‘cate-
chetical education’ in which students’ acceptance of Christian faith is assumed.

In many Catholic schools in western countries, ‘religious education’ and ‘catechetical edu-
cation’ are synonyms. Most students in these schools are Catholics and religious education in the
school replaces the function of Sunday school. Alternatively, in countries where the Church still
exists in the form of missions, where the academic demands from the education system on religious
education are not high, though most students in Catholic schools are non-Catholics, the catechetical
mode of religious education is still accepted by parents and students. Hong Kong has been a mis-
sionary territory before, even after its elevation to diocesan status, religious education (‘Biblical
Knowledge’) in many schools was still essentially catechetical education, and some existing reli-
gion teachers received this type of religious education back in those days. For Catholic students,
catechetical education truthfully reflects the truths in our faith and is the best kind of religious edu-
cation. However, after taking into account the current social and cultural contexts of Hong
Kong and China, the contents of catechetical education are not the most suitable for students
of today’s Catholic schools, most of whom are non-Catholics. A non-catechetical type of reli-
gious education may eventually prompt non-Catholic students to follow Christ in their lives, or to
feel the link between faith and life, or even to receive baptism, but the curricular design does not

% Catholic Diocese of Hong Kong (2002) Catholic Diocese of Hong Kong Diocesan Synod Documents, pp.169-170,
173 (sec. 3.2.3 & 3.3.2).
¥ Ibid., p.166 (sec. 2.2).
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assume the students’ acceptance of Jesus as their Lord in their hearts. The practical implication of
this orientation is that when various reasons (the commonest one is time) force teachers to choose
between (a) the effectiveness of moral and spiritual education taught to a largely non-Catholic stu-
dent population, and (b) the teaching of pure religious knowledge, skills and values, they should go
for the former instead of the latter.

Nevertheless, some elements of catechetical education still have their roles to play in this
curriculum. Pedagogically, the reflection of personal experience and the sharing of faith emphasized
in modern catechetical education still have their place in the school curriculum. Furthermore, as
mentioned above, since Catholic schools have a special mission towards the faith formation of
Catholic students, the contents of catechetical education still have their place in the enrichment
units of this curriculum designed for Catholic students. This curriculum also aims at deepening
Catholic students’ understanding of the knowledge of the Catechism of the Catholic Church, their
identification of its values, and the mastering of relevant methods and skills.®® After consolidating
this point with the eight expectations from the Diocesan Synod and the principles stated in Chapter
Two, the core component®® of this curriculum aims at forming students who can/are:

In values and attitudes

Al. Experience the value of human beings (including self) through the salvation history of
their own and the world, and make moral decisions responsibly to respond to the God’s
call to love.

A2. Appreciate Jesus Christ and His perfect personality, imitate His spirit of love and service,
and care for the needs of underprivileged groups.

A3. Full of love, respect human dignity and uphold spiritual and moral values embedded in
the Ten Commandments.

A4. Embrace healthy values and a positive outlook on life, even when they are under some
negative influence from the pop culture.

A5. Aware of the need of environmental protection and have a sense of civic responsibility.

A6. Respect and appreciate the Catholic faith and the truth, good and beauty in other religions.

In knowledge

A7. Understand the knowledge required to cultivate the above values and attitudes, including
the Bible, liturgy, catechism and relevant contexts, and develop coherence in knowledge,
affection, determination and behaviour.

A8. Understand the relationships between Chinese culture and the above values and attitudes.

In skills

A9. Competent in expressing the above values and attitudes and in putting them into practice.

A10. From experiences in life, reflect and analyze questions related to morals and the value of
life.

All. Study social issues and make judgements from the perspectives of ethics and Christian
love.

Al12. Experience the relationship between faith and life through prayer, liturgy and religious art.

The non-core components of this curriculum that cater for the needs of Catholic students aim at
forming them to (be):

In values and attitudes

C1. Aware of how faith can help them seek answers to questions about life

C2. Build a personal relationship with Jesus and let him guide them in their lives

C3. Agree to values in the Catechism of the Catholic Church

8 Examples include bible study, faith analysis, reflection, prayer, participation in liturgy and sacraments.
8 As separated from the enrichment components to meet specific needs of the morally disadvantaged students, Catholic
students and those taking the ‘Ethics and Religious’ as an examination subject.
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C4. Cultivate the habit of reading the Bible, praying and reflecting regularly and have a sense
of belonging to the Church community

In knowledge

C5. Have a deeper understanding of the Bible and the Catechism
C6. Understanding the meaning of the mass, major liturgies and the sacraments

C7. Understand their roles as members of the Church

In skills

C8. Master ways of Bible study/reading
C9. Master major methods of prayer and reflection of life
C10. Master the approaches of sharing their faith with others

3.2 Conceptual framework of pedagogical approach

3.2.1The Emmaus Story — ‘Shared Christian Praxis’ approach

The Emmaus story in the Gospel of Luke (Luke 24: 13-35) contains core elements of a religious
education model used by many dioceses. For example, religious education curricula of the Sydney
Archdiocese and the Parramatta Diocese of Australia both adopt this account as the biblical foun-
dation of their pedagogies, which respectively are ‘The Emmaus Story’ and the ‘Shared Christian
Praxis’ proposed by Catholic religious education scholar T. H. Groome.® We integrate the con-
cepts of these two similar models® in the following table, taking into account the reality of our
largely non-Christian student population:

Elements in
the inte-
grated
model

The Emmaus Story

Example in
daily life

RME Class

Secondary class
teaching exemplar
Theme: the
Church’s service

Remarks

ing life ex-
perience

faces.’

Describing |[They were talking to
and reflect- leach other about all
the things that had
happened ... Jesus said
“What are
you talking about to
each other,
walk along?”
stood still, with sad

to them,

A seven-year-old ar-
rives home one after-
noon with his clothes
torn and his nose
bleeding. The mother
asks what has hap-
pened. “A senior boy
hit me, | am the vic-
tim.”

The mother consoles
and then ask: “How
did this happen? Why
did this fight start?

Why have there been

The teacher first guides
students to know the
social conditions in the
school’s  district or
HKSAR, then students
break into groups to
discuss the following:
“When 1 hear news
about people who re-
ceive social welfare /
new immigrants / the
homeless (in our dis-
trict), [ think of ...”

After students report the

Teacher listens to
the students’ expe-
rience in life and
their relevant feel-
ings.

Teacher can then
bring out his/her
personal experience,
or a relevant experi-
ence in history.
Alternatively, a
guest (possibly
parent) shares rele-

vant experiences to

% Groome, T. H. (1991) Sharing Faith: a Comprehensive Approach to Religious Education and Pastoral Ministry: the
way of shared praxis. New York: HarperCollins.
°! The four elements in the ‘Emmaus Story’ model are making sense (of life experience), gaining access (to the Bible
and Catholic traditions), celebrating and responding. The five elements in ‘Shared Christian Praxis’ are ‘naming life
experience’, ‘reflection on life experience’, ‘Christian story and vision’, ‘integration’ (of Story and life experience), and
‘response’. Catholic Education Office, Sydney (2003) Religious Education Curriculum (Years 3-10). Sydney: CEO
Sydney. Catholic Education Office, Diocese of Parramatta (2002) Sharing Our Story Core Document. Parramatta, NSW:

CEO Parramatta, pp.62-63.
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so many fights in the freasons behind their help students to
last couple of weeks? [response, the teacher [reflect.
As the tale unfolds, it introduces data relevant
appears that the ‘vic- to welfare receivers /
tim’ is not as innocent new immigrants / the
as he at first appeared. homeless, and then ask
students to re-examine
their earlier response in
the light of this data.
Accessing |Jesus explained to [The  mother  then [Using Luke 4:18-19 and [Teacher guides
the Chris- [them what was said [shares a wider wis- jother examples from the students to under-
tian Story — [bout himself in all the dom: ~ what human gospels, the teacher jstand relevant bibli-
Scripture, Sqriptures, beginning bein_gs over the gen- explains to _students the cal texts and Church
Church with the bookg. of eratlo_ns have been garthly mission of Jesus, traditions such_ as
tradition Moses and the writings |learning about how we fand  introduces  the (_:hurch teachings,
of all the prophets.’ should treat each oth- Church’s service for [lives of relevant
gnd teach- er ... about how to those with low income, [saints and Church
Ings respond to conflict. ~ ew immigrants and the history, in order to

homeless.

respond to the stu-
dents’ reflection of
their life experi-
ence.

Integrating

‘Then their eyes were

The child is invited to

Students imagine Jesus

What inspiration do

Christian  opened and they rec- make some sense of all preaching in the district the Scripture and
Story and ognized him.” “Wasn’t of this and apply it to / Hong Kong. Each fthe Church’s tradi-
Life Expe- it like a fire burning in his own §ituati0n, to group V\{rites a shgrt tion b_ring to the life
rience us when he talked to fintegrate it, to make hote to him, asking him |experience?
us on the road and some of the old wis- how he can help those
explained the Scrip- dom his own. with low income, new
tures to us?” immigrants and the
homeless. On behalf of
Jesus, each group then
write a reply letter, in
which Jesus suggests
how senior secondary
students can assist him
to help these people.
Response  [They got up at once [Finally, the mother Teacher guides students [This part gives

and went back to Jeru-
salem ... the two then
explained to them
what happened on the
road, and how they
had recognized the
Lord’

asks: “What are you
going to do now?” The
child is invited to
consider a response
that will put his newly-
gained wisdom into
action. The child re-
sponds not because he
is instructed to do so,
but because he is in-
vited and encouraged.

to examine the various
‘replies’ from  Jesus.
Each student chooses
some of the suggested
measures that can be
implemented in  two
weeks’ time to help the
people mentioned
above, or others in a
similar situation, let
peers become more
aware of their situa-

tions.

students a chance to
make decisions in
order to put Chris-
tian values into
practice. The ques-
tion raised here is:
If this is the impli-
cation of the Chris-
tian values in my
existing context,
what is my role?
How can | commit

myself? * Prayers

%This response may be personal or communal, may be about knowledge, feelings or behaviour, and it may or may not
involve external expressions. Through a response made through feelings and attitudes, students can understand them-
selves better. Since not every reflection leads to action, ‘response’ is not confined to actions of ‘entering the social
community’, although this kind of action can be an appropriate response. ‘Response can be writing a prayer, a piece in
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Teacher guides students and liturgical cele-
to write a prayer or prations can be
design a liturgy related fincluded in this
to marginalized groups. |part.

The above conceptual framework represented by four core elements is not just a pedagogy, but
more of an approach to cultivate religious values and behaviour. Though these four elements appear
in every lesson topic of the educational process, they do not necessarily represent a prescribed ped-
agogical sequence. Very often the lesson proceeds according to the above sequence of the four el-
ements (or with the addition of a focusing activity to begin with before the four elements appear),
but occasionally:
e Some elements do not appear in the above sequence or appear more than once in a particular
topic
e Some activities in a lesson may consist of more than one element
e The ‘cycle period’ during which the four elements appear one after another may be as short as
one period, or as long as a school term
In other words, the whole approach is very flexible.

3.2.2 Affective and determination elements in the pedagogy

Though the above religious education pedagogical model that integrates the two Emmaus-Story-
based models is conceptually very satisfactory, it does not fully address the estrangement between
knowledge and behaviour mentioned in Chapter Two. The importance of affective and determina-
tion education mentioned in the above discussion of life education is not significant in the ‘Shared
Christian Praxis’ conceptual framework.

Compared with the kind of religious education needed in Chinese societies, religious educa-
tion in Western societies emphasises reasoning, assumes that rational understanding and reflection
lead to response and action. The proportion of moral education in the religious education practised
in Hong Kong all these years is greater than that implemented in most curricula in Australia, Britain,
United States and Canada. This is because most of our parents have high expectations on the func-
tion of moral education in Catholic religious education, apart from the fact that most students are
non-Catholics. Therefore, in order to achieve the ultimate aim of moral education in a Chinese soci-
ety, that is the alignment of knowledge and behaviour, elements of affective and determination edu-
cation should be introduced. Though the cultivation of affection and determination is not strong in
traditional religious education, but there is actually space for introducing these two elements in the
aforementioned pedagogical approach based on the Emmaus Story. HKIEd academic S. C. Fok has
the following understanding of the ‘affective’ and ‘determination’ levels of the four moral educa-
tion levels:”

‘Affection’ is generally referred as moral emotions, personal feelings directly triggered by
actions. For example, one feels guilty after making a mistake, feels joyful after doing justice. These
emotional responses come from our moral judgement on the situations we face. Moral emotions can
be promoted to become moral sentiments which are more than emotional response to matters: the
response is more stable and generalized. For example, one cannot tolerate not only crimes commit-
ted by strangers, but also the same crimes committed by one’s own relatives and good friends. To

the learning journal, organizing a liturgy or expressing a gospel message in the form of drawings. Bezzina, M., Gahan,
P., McLenaghan, H. & Wilson G. (1996) ‘Shared Christian Praxis as a Basis for Religious Education Curriculum’, pa-
per presented at the Annual Conference of Australian Association for Religious Education, Southport, October 1996.
PEHR (1999) TEEEEHESWEIMEE )  WNEBRE LIEEHESE - (FERE-—FVENME
FMARBE) - &5 ZBiEE > 64-68 H
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practise moral education through affection, one’s emotions have to be moved. ‘Cultivating affection
through the environment’ means that people’s affections are often brought out under certain cir-
cumstances, like the set-up and decorations in schools and the implementation of order and disci-
pline can influence students’ emotions. Ways of ‘cultivating affection through affection’ includes:
adults setting a good example themselves, members of the school treating others with respect and
sincerity, showing love and care to students, commend the sound behaviour of students with an ap-
preciating tone. Gradually, students will be nurtured by teachers and acquire their moral sentiments.
‘Cultivating affection through action” means fostering students’ moral feelings through activities,
like experiencing the meaning of ‘giving and taking’ through volunteer work, understanding issues
from the perspectives of others through role play. In this way, students put themselves into someone
else’s position and feel their sentiments.

‘Determination’ means willpower which refers to the process of affirming the moral value
of the desired action, actively adjusting one’s own movements to trying one’s best to achieve one’s
moral ideals. During this process of internal conflicts within the person, he/she has to control
his/her emotions, and overcome non-moral motives by sticking to moral motives. The cultivation of
this determination consists of three phases: resolution, confidence and perseverance. To overcome
the difficulties associated with translating moral concepts into action, students need to train their
will to develop moral courage. In order to correct the problem of students lacking courage (or per-
severance) to change despite knowing their own fault, teachers should train their will power, show-
ing care and understanding on one hand, and demanding the serious and resolution implementation
of the task on the other. Those with the ability to succeed should be demanded to succeed, those
who do succeed should be praised, so that they feel happy and have their self esteem and pride
boosted after accomplishing the task. An externally driven supervision will develop into self-control,
self-improvement and eventually self-discipline.

The Catechismof the Catholic Church carries a deep analysis of the relationship between
passions, the will and moral behaviour: “In themselves passions are neither good nor evil. They are
morally qualified only to the extent that they effectively engage reason and will ... the upright will
orders the movements of the senses it appropriates to the good and to beatitude; an evil will suc-
cumbs to disordered passions and exacerbates them. Emotions and feelings can be taken up into the
virtues or perverted by the vices.”*

The affective and determination elements of the RME curriculum are not independent from
the four elements in the Emmaus Story model. They can be immersed into three of them, with a fo-
cus of experiential learning:

‘Affection’ in ‘Describing and reflecting upon life experience’:

e The levels of moral emotions and moral sentiments are reflected through their description and re-
flection of personal experiences.

e The personal or third-party’s experience shared by teachers includes a witnessing of moral or spir-
itual values, and this can nurture the students’ moral affections and influence their moral or spir-
itual sentiments in the long run.

e Life experiences in current affairs and history can prompt students to generate emotions of respect
towards heroes and emotions of contempt towards villains.

‘Affection’ in ‘Accessing the Christian Story — Scripture, Church traditions and teachings’:

e Figures in Biblical stories and lives of the saints can prompt students to generate emotions of re-
spect towards heroes and emotions of contempt towards villains.

‘Affection’ in ‘Integrating the Christian Story and life experience’:

% Libreria Editrice Vaticana (1993) Catechism of the Catholic Church, Sec. 1767-1768.
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e Through learning journals, students reflect on their learning process in which they try to integrate
Christian values into feelings in their life experience, such as joy (as a result of doubts having
been clarified or values held in life affirmed), difficulties (feeling a lack of ability or support to
practise Christian values in life), perplexing (feel the gap between Christian values and those held
by people they come across in daily life), etc. Through giving feedback to students’ reflection,
teachers share their thoughts, affirm Christian values practised by students or guide them to prac-
tise these values in life situations.

‘Affection’ and ‘Determination’ in ‘Response’:

e Using the ‘cultivating affection through action” approach to foster moral affection through activi-
ties.

e Through the training of willpower, cultivate among students a moral courage based on resolution,
confidence and perseverance so as to help them practise the taught moral values.

e From the perspective of Chinese culture, liturgical activities in the ‘response’ element as a moral
education approach can nurture the human soul deeply and persistently; they are even a kind of
education that “moves human hearts””

3.3 Conceptual framework of curriculum contents

The contents of this curriculum can be presented from the angle of ‘person-family-nation-world’
and that of the Catholic faith. Throughout the student’s development from kindergarten to senior
secondary, this curriculum reflects the continuum from ‘fixing of one’s personal life, regulation of
one’s family (including the nuclear family, the school family and the Church family), compassion
for society, care for the nation, to peace throughout the world’. Appendix 3 contains some of the
more conceptually structured Catholic religious education curricula in the world, with many adopt-
ing the four pillars from the Catechism of the Catholic Church as the contents strands: Faith and the
Creed, Liturgy and Sacraments, Moral and Christian Life, and Prayer. Though this curriculum does
not aim at teaching all contents of the Catechism because of its orientation, the religious and moral
knowledge and values in this curriculum all originate from the four pillars. Whether the teachers are
Catholic or not, whether they privately fully accept the values of the Church, they have to teach the
students this curriculum according to the values within the Catechism. The conceptual framework
of the curriculum contents is as follows:

Fixing of Regulation | Compassion | Care for | Peace throughout
personal life | of family | for society | the nation the world
Faith & the Creed
Liturgy & Sacraments
Moral & Christian
Life
Prayer

In Chapters 4 and 8 of this document (Learning Objectives at Each Stage and Exemplar of
Curriculum Unit Document), reference points of the curriculum’s values and attitudes elements in
the Catechism are listed. This format of reference illicited some opinions during the consultation,
such as ‘the Catechism is not equivalent to the school curriculum’, ‘catechetical education is not the
same as religious education’, ‘the curriculum should take the human person instead of the Cate-
chism as the starting point’, etc. Actually, adopting the Catechism as the reference point of the cur-
riculum’s values and attitudes elements (which is common practice in many dioceses) does not

® EfE (20050 TP EEAEEUEIEERE ) RERR - BEE 0 (PR SUEREE
B) &k ®EAEER > 69-T5H -
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mean the curriculum itself becomes ‘catechetical education’ or taking the Catechism as the curricu-
lum guide (much of the Catechism’s contents are not mentioned at all in this curriculum). Further-
more, Section 3.1 of this document already states the position that ‘catechetical education’ is not
suitable for Hong Kong’s Catholic schools the majority of students of which are non-Catholics. The
Catechism serves as a reference to the curriculum document because values in the Catechism form
the core of religious and moral values in Catholic schools, through this act of referencing, we can
demonstrate to the faithful of the Church, whether within or without the field of education, that this
curriculum is compatible with values of the Catechism. Nevertheless, from the perspective of stu-
dent learning, the curriculum still takes the human person, especially the student’s life and the local
culture, as the starting point. Though texts from the Catechism appear in the curriculum unit docu-
ment (to which teachers refer when preparing for lessons), they seldom appear totally unmodified in
textbooks or students’ notes.

3.4 Summary of curriculum principles (consolidating main points from Chapter One to Section

3.3)

About implementation

1. The implementation of this curriculum depends on the cooperation between partners within and
without the school:

e Partners within school: the subject part of this curriculum is implemented by RME teach-
ers, while the non-subject part by other teachers and the school administrators. Teachers
and administrators should create a positive school moral culture which is indispensable to
the successful implementation of this curriculum, and this aspect should be included in our
professional development programmes.

e Partners without:

i. Parents: In various ways (including learning activities such as homework), the
curriculum allows parents to take part in the school’s RME, and makes use of
this channel to encourage parent-child communication, strategically integrating
the school’s moral education with parental influence on students’ moral devel-
opment.

ii. Parish and diocesan organisations: Through collaboration, improve certain
‘structural problems’ related to Catholic students’ religious education, support
school pastoral workers and school liturgies, and provide updated audio-visual
teaching materials.

2. The teachers’ caring and loving attitude towards students and its impact on students’ internalisa-
tion of values, are more important than curriculum content or sophisticated pedagogic skills. It
is more important for teachers to teach gospel values through deeds than words.

3. Supporting teachers is a main task in the implementation of this curriculum. This task includes:

e The production of curriculum unit documents from which teachers can see at a glance the
major concepts related to the unit, unit objectives, biblical texts, contents of the Catechism,
relevant RME learning experience from the preceding to the next learning stage, links be-
tween the unit and other KLAs, theological background, suggested teaching and learning
strategies, suggested assessment strategies and a teaching and learning resources list.

e Support of appropriate teaching resources

e On-line support for the teaching

4. This curriculum is implemented step by step.

About curriculum contents
1. Pedagogical model:
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Describing and reflecting upon life experience Introduction
Accessing the Christian Story — Scripture, Church traditions and teach- of affective
ings and determi-
Integrating the Christian Story with life experience (esp. family life nation  ele-
experience) ments
Response
2. Five levels and four pillars about the content:
Fixing of Regulation | Compassion | Care for | Peace throughout
personal life | of family | forsociety | the nation the world

Faith & the
Creed
Liturgy & Sac-
raments
Moral &
Christian Life
Prayer

Teachers have to teach students this curriculum according to the values within the Catechism.

3. The curriculum should provide space for teachers to listen to the students’ life experiences, and
respond to their experiences with a language of faith that they understand. Teachers should have
a listening heart, so that students whose behaviour do not reflect gospel values feel that though
their teachers do not endorse their behaviour, they still accept them as persons and care for them.

4. At each learning stage, the curriculum contents should not only be compatible with development
characterstics of that stage, but also raise the students’ level of moral thinking.

5. In each curriculum unit document, there will be suggested learning and teaching activities that
match the different learning objectives and learning styles of the unit.

6. Links between the curriculum and Chinese culture:
¢ Quoting traditional Chinese concepts for contrast wherever appropriate
e This curriculum does not only aim at teaching students to become ‘good people’ but also guid-

ing them to meet the source of ‘goodness’, God.

e The principle behind the curriculum’s civic education elements is a balance between loyalty to
the society and nation and critical thinking towards the policies.

e The curriculum takes into consideration the religious backgrounds of students living in an in-
ternational metropolis where Eastern and Western cultures meet, therefore the Catholic reli-
gious knowledge and values they learn are meaningfully linked with the traditional Chinese
religions of Hong Kong people and other religious experiences.

5. The curriculum should be flexible enough to cater for the specific needs of morally disadvan-
taged students and Catholic students. Morally disadvantaged students should feel solidarity and
love from RME teachers, who help them to discover the value of their lives, to have hope in
their world and the world around them, and to change the negative outlook towards themselves
and their world. The ultimate goal is that these students can face and handle their personal prob-
lems, which they now evade. In the long term, this curriculum should cater for students who ex-
cel in religious and moral knowledge and skills. The curriculum design has to be flexible
enough to cater for the additional needs of Catholic students, taken into account the different
percentages of Catholic students in different schools and the different modes of faith formation
outside the classroom.

6. The curriculum matches the four key tasks in curriculum reforms, especially the five values and
attitudes in ‘civic and moral education’.

7. In the senior secondary RME curriculum, we cannot adopt the ‘secularized’ ethics education
approach in the ‘Ethics and Religious Studies’ subject: we must let students know the Catholic
perspective on various life issues.
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3.5 Status quo of the implementation of RME in Catholic schools

Lacking adequate research data and with limited experience, we have the following observations

about the implementation of RME:

e The existing kindergarten, primary and secondary curricula were designed and updated in differ-
ent decades, so there is a need of greater continuity in the curriculum objectives and pedagogy;

e Cross-curricular thematic teaching is well developed in the kindergarten curriculum, and there is
much space for it to develop in the primary and secondary curricula;

e Very often the textbook is the curriculum blueprint. The knowledge component of the textbooks is
quite suitable for students, but pedagogically the transfer of knowledge and values is emphasized.
The aforementioned elements of sharing and reflecting life experiences, integrated with the Bible
and the Church’s teachings, ‘affective’ and ‘determination’ education should be strengthened
through teachers’ professional development that matches the curriculum unit documents (and the
newly designed textbooks).

e The extra-curricular activities and assignments may not allow space for teachers to listen to the
life experience of students.

e The curriculum does not differentiate the additional religious education needs of Catholic students.

e The most commonly used primary and junior secondary textbooks have weak links with the tradi-
tional Chinese culture. Another set of secondary ethics textbooks consist of strong links with tra-
ditional Chinese culture, and some teachers who have not been trained in this aspect dare not use
them.

e The Diocese has published quite a number of ‘one-off” teaching materials, such as ‘Love and
Life’ curriculum, ‘Hong Kong Sentiments, Chinese Heart’ national education series, Affective
and Determination Education (the Education of Love) teaching materials, school liturgy booklet
series .... These materials have helped school religious, moral and civic education to different ex-
tents, and should be preserved, rearranged and consolidated to meet needs of this curriculum.

e FFor a long time, there has been a lack of S4-S5 learning materials that suit this present curriculum
and also suit the public examination curriculum; the situation related to the future NSS curriculum
is the same.

e Compared with other subjects, at the Diocesan level of coordination, RME lacks continuous pro-
fessional development activities that are specifically for Catholic schools, updated teaching mate-
rials that is related to life, and on-line support.

e Most Religion and Ethics teachers are enthusiastic in teaching this subject, but there are still some
schools that have to assign non-Catholic teachers to teach this subject because of a lack of suitable
personnel. In some schools, pastoral workers helped implement religious education in recent years.

e Systemic research of RME in Catholic schools in Hong Kong is very scanty.

Subject to the availability of resources, we hope to cater for the above points in the implementation
of this curriculum.
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Chapter 4 Learning objectives at each stage™

The following learning objectives are to be achieved through the Religion, Ethics or Moral Educa-
tion subject, but some of them are achieved through the non-formal curriculum including cross-
curricular collaboration (especially in kindergartens), religious liturgies, prayer/retreats, ECA (co-
curricular activities). Individual schools can implement part of the contents or the infusion of the
relevant spirit in other KLAs, other learning times (such as morning assembly, home teacher peri-
ods, civic education class) or ECA other than religious activities.

Since many students in Catholic primary schools have not studied in Catholic kindergartens
or nurseries, and many students in Catholic secondary schools have not studied in Catholic primary
schools, and the fact that moral education topics have to be repeated every several years to bring
about a positive impact on children’s lives, there is overlapping of learning objectives at different
stages. But since the Emmaus Story pedagogical approach introduces Christian values from the con-
text of life experience, even when topics are repeated, because of a richer life experience on the part
of students, the reflection and response inspired by the values will be different, so it is worthwhile
to repeat and deepen the topics.

Introducing the format of this chapter

~ | K/JIP/SP/JS/SS: codes of learning stage Link between stage learning
(kindergarten, junior primary, senior prima- objective and overall aims of
ry, junior secondary, senior secondary) curriculum
A1-A12 core curriculum aims
S/F/HIC/W: domain of moral edu- C1-C10 aims of enrichment
cation (person / family / society / components to meet needs of
’7 nation / world) Catholic students
KF Regulation of the family
Theme Values & atti- | Knowledge Skills
tudes
KF4 Show the re- | Understand that Church litur- | Identify characteristic§ of Catho-

Church spect and in- | gical celebrations are celebra- | lic church buildings (A9)

liturgy volvement ex- | tions within a big family (A7) | Take up tasks in liturgical cele-
Cat. 1) pected  when | +Know their own parish (C7) | brations that are within their
taking part in | t+Understand the meaning of | abilities (A12)

Church liturgi- | attending Sunday mass (C6) Express prayer petitions through

cal celebrations symbols and pictures (A12)
| Lir_1k between topic and Cate- t Codes related to enrichment components and senior secondary public
chism ) examination curriculum
Cat. 1. Faith and the Creed ¥: enrichment component for morally disadvantaged students
Cat. 2: Liturgy & Sacraments t: enrichment component for Catholic students (Teachers can teach these

Cat. 3: Moral & Christian Life

parts to non-Catholic students, but whether they achieve the objectives does
Cat. 4: Prayer

not form part of the assessment)

2 (C: part of the core curriculum, also part of the NSS Ethics & Religious
Studies (ERS) exam syllabus

2 E: enrichment component for candidatesof NSS ERS.

HkER: academically or philosophically challenging enrichment topics

% In the process of drating the learning objectives in this chapter, we have referred to the following documents:

e Main points of teaching in Religion/Ethics at each stage first proposed by Catholic schools in 2002 which were later
reorganized by 28 RME teachers from different schools and kindergartens.

o Religious education curricula in Catholic dioceses around the world, especially that of the Sydney archdiocese and
Parramatta diocese in Australia: Catholic Education Office, Sydney (2003) Religious Education Curriculum (Years 3-
10). Sydney: CEO Sydney. Catholic Education Office, Diocese of Parramatta (2002) Sharing Our Story Unit Docu-
ments. Parramatta, NSW: CEO Parramatta.
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%" Sections 4.1 to 4.5 are presented only in Chinese. An English summary of these sections as related to the Catechism
can be found in Section 4.6. For kindergarten and primary levels, the RME Development Centre will produce only
teaching materials (which may include textbooks) in Chinese, since most if not all of the schools will be teaching the
subject in Chinese. For needs of secondary schools teaching the subject in English, see Section 7.4 for details.
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4.6 Links between the Catechism of the Catholic Church and units in the RME curriculum




Elements of the Kindergarten | Junior Prim. | Senior Prim. Junior Sec. Senior Sec.
Catechism (P.1-P.3) (P.4-P.6) (§.1-S.3) (5.4-S.6)
Part One: the Profession of Faith
Section One: "I Believe" - "We Believe"
1.1.1 Man's Capaci- Faith Trust Religions of
ty For God Communal life the Chinese
1.1.3 Man's Re- of Catholics people
sponse To God: Work and vo-
Personal Faith; cation
Faith In The Father, Religious vo-
Son and Spirit; cation
Characteristics Of Faith and
Faith; Faith Is Not deeds
Isolated Behaviour Faith and sci-
ence
1.1.2 The Revela- Understanding | Scriptures
tion of God, The the Bible
Transmission Of
Divine Revelation,
Sacred Scripture
Section Two: The Creeds
1.2.1 I believe in | | was specifical- | | was specifical- | | am special, | was specifi-
God the Father ly created by ly created by respectable cally creat-
almighty, Creator God who God who and valuable ed by God
of heaven and loves me loves me who loves
earth | am a Chinese, | People around me
created by me were also The beauty in
God specifically creation
Our Father, the created by Lent: sin and
Creator God forgiveness
God creates Appreciating Lent: suffer-
children of God’s crea- ing and
different rac- tion: death
es the beauty of
China and
the world
I am a Chinese,
created by
God
God creates
children of
different rac-
es
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1.2.2 | believe in | Jesus loves little | Jesus is my Lent: prepare Lent: sinand | Background to
Jesus Christ, the children friend for the Sav- forgiveness the Christian
only Son of Christmas: giv- | The command- iour’s coming | Our Lady: faith
God ... he will ing ment of love | Lent: renewal virtues Prophets
come again to Lent: repent- Advent & and growth Respect for Advent: Day of
judge the living ance and sac- Christmas: Mission of Je- others Judgement
and the dead rifice traditions and sus’ disciplies | Advent: Christmas:
Easter: joy and sharing Lent: suffering spreading Christ’s
hope Easter: new life, and hopeless- good news birth and
My family joy and hope ness Advent & childhood
Observing My home Easter: passover Christmas: | Jesus prepares
needs of oth- | Mary: trust and & celebration sharing and for his work
ers mother-child | Our Lady: re- giving of evangeli-
Mother relations flection Christmas: zation
My mission in The love of Je- poverty Jesus performs
the small so- | sus Lent: suffer- miracles
ciety Servant leader- ing and Lent: Jesus’
Preferential love ship death suffering,
for the poor Lent: penance rising and
Loving my and giving ascension
country Easter: sad- Suffering and
ness and joy death
Easter: death | Jesus’ teach-
and new life ings
Jesus’ ideneity
Servant leader-
ship
1.2.3 | believe in | God forgives, so | God forgives, so | All Saints Day: | All Saints Day | Forgiveness
the Holy Spirit; do | do | holy virtues & month Pentecost: the
the Holy Catholic | Dad & mum, All Saints Day: | Pentecost: grace for the pur- Church
Church; the for- | God the holy virtues Catholic com- gatory souls | Christian unity
giveness of sins, Father for- Month for the munal life Lent: sinand | Learning from
the resurrection gives purgatory Catholics in forgiveness different re-
of thebody and Church liturgy souls: remem- China: grow- | Easter: death ligions
life everlasting. bering our ing amidst and new life | Catholicism
deceased difficulties Pentecost: and other
relatives Other religions courage and Christian
Pentecost: cour- and tradition- confirmat- faiths
age al Chinese ion Christianity
Pentecost: customs Pentecost: and Islam
community community
The Church and
me
Part Two: The Celebration of the Christian Mystery
Section One: The Sacramental Economy
2.1 The liturgy - | Advent: wait- | All Saints Day: All Saints Our Lady: virtues Advent: Day
work of the Ho- ing holy virtues Day: holy All Saints Day & of judge-
ly Trinity; the Christmas: Advent & virtues month for the ment
Paschal mystery giving Christmas: Advent: pre- purgatory souls
in the Church's | Lent: repent- traditions and paring for Advent and Christ-
sacraments; cel- ance & sac- sharing the Sav- mas: sharing and
ebrating the rifice Lent: repentance, iour’s com- giving
Church's litur- Easter: joy and prayer and ing Christmas: peace
gy; liturgical hope helping others | Christmas: Lent: penance and
diversity & the | Church liturgy | Easter: new life, contempla- giving
unity of the joy and hope tion and Easter: sadness and

74




mystery.

Pentecost: cour-
age

Pentecost: com-
munity

Our Lady: trust
& mother-
child relations

Church liturgy

peace
Lent: renewal
and growth
Easter: passo-
ver and cel-
ebration
Church liturgy

joy
Sabbath and the
Eucharist (3"
commandment)
Liturgy
Lent: reconciliation
Pentecost: courage
& confirmation
Pentecost: faiths of
multi-cultures

Section Two: the Seven Sacraments of the Church

2.2.1 Sacra- Baptism Easter: new life, | Pentecost: grace | Easter: sadness and
ments of joy and hope Mass and sac- joy
Christian initi- Sunday mass raments Pentecost: courage
ation and confirmation
2.2.2 Sacra- Lent: reconcilia- | Mass and sac- Lent: sin and for-
ments of heal- tion raments giveness
ing Easter: death and

new life
2.2.3 Sacra- Family and mar- | Sex and marriage Religious
ments at the riage vocation
service of Servant leader-
communion ship
2.2.4 Sacra- Mother Lent: suffering | Easter: death and
mentals and and hopeless- new life
Christian fu- ness
nerals

Part Three: Life in Christ
Section One: Man’s Vocation Life in the Spirit
3.1.1 Dignity of All Saints Day: | Lent: renewal Freedom and The essence of
the human per- holy virtues and growth responsibility morality
son; man — the Lent: reconcilia- | Freedom and All Saints Day | Theories of
image of God; tion responsibility and month moral behav-
our vocation to Pentecost: cour- for purgatory iour
beatitude; age souls Theories of val-
man’s freedom; Gratitude to ues and vir-
morality of hu- people tues
man acts; mo- around Human rights
rality of pas- us
sions; moral
conscience; the
virtues; sin
3.1.2 The hu- God creates Pentecost: Friendship Pentecost: Advent: proph-
man commun- children of community Graduation, community ets
ion: the person different God creates thanksgiving Graduation,
and society; races children of and blessings thanksgiving,
participation in different rac- | Freedom and blessings
social life; so- es responsibility Social responsi-
cial justice Advent: proph- bility of cor-
ets porates

3.1.3 God’s sal-
vation: law &
grace

Section Two: the Ten Commandments

Essence of the | Advent: waiting | The command- | Mission of Je- |

| Jesus’ suffering,
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command- Christmas: giv- ment of love sus’ disciplies resurrection
ments: love ing Lent: repent- Jesus’ love and ascen-
Understand- ance, prayer sion; suffer-
ing the needs and helping ing & death
of others (in- others Learning how to
cluding in so- | My mission in serve and
ciety, China the small learning
and the society through ser-
world) vice
3.2.1 The first Other religions | Idols and super-
commandment and Chinese stitution
traditional
customs
3.2.2 The sec- Advent: prom- | Respect God’s
ond command- ises holy name,
ment promises
3.2.3 The third | Church liturgy | Sunday mass Mass and sac- Sabbath and

commandment

raments

thanksgiving
mass

3.2.4 The fourth | My family My family Family and mar- | Family Children to-
commandment | Mother Loving my riage Loving my wards adult-
country Caring for the country hood and
motherland parents
Chinese Catho-
lic Church:
Country and
God
Loving my
country
3.25The fifth Christmas: con- | Facing pressure | The ethics of
commandment templation Respect for oth- death
and peace ers New life
Easter: treasur- | Christmas: Drug abuse
ing life peace Life ethics
Easter: respect
for life
Healthy life-
style
3.2.6 The sixth Sex and mar- Sex and mar-
commandment riage riage
3.2.7 The sev- Preferential Preferential love | Material pos- Gambling
enth com- love for the for the poor sessions Patients’ rights
mandment poor Lent: reconcilia- and gambling | Preferential love
Proper stew- tion with Na- | Appreciating for the poor
ardship of ture God’s crea- Our Lady: soli-
the natural tion and car- darity with
world ing for the the poor
world Justice / fairness
[ equality
Social responsi-
bilities of
corporates
Environmental
ethics
3.2.8 The eighth Truth and lies Media ethics
commandment
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329The9" & Friendship Purification of | Pornography
the heart and prostitu-
tion
3.2.10 The 10" Money and ma- Advertisements
commandments terial posses- and simplistic
sions lifestyle
Part Four: Christian Prayer
Section One: Prayer in the Christian Life
4.1 The univer- | Jesus loves little | Jesus is my Lent: solitude | All Saints Day | Retreats and
sal call to pray- children friend and prayer and month prayer
er; the tradition | Christmas: giv- | Prayer Easter: passo- for purgato-
of prayer; the ing Lent: repent- ver and cele- ry souls
life of prayer My family ance, prayer bration Prayer
Understanding and helping Lent: grace
the needs of others Our Lady: re-
others Month for the flection
Church liturgy purgatory
Mother souls: re-
membering
deceased rel-
atives
My family
Section Two: the Lord’s Prayer
The Lord’s | Our Father, the Prayer Prayer
Prayer Creator
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Chapter 5 Time Allocation

The Government curriculum documents have never included a suggested curriculum time for Reli-
gious Education. In primary education, the CDC has only suggested 19% of the total curriculum
time to be allocated ‘flexibly’ (including in moral education). At the junior secondary level, CDC
recommends that the PSHE KLA (including religious education) should account for 15-20% of the
total curriculum time, time to be used ‘flexibly’ (including in moral education) should be 8%."" The
CDC also recommends the total 3-year lesson time of NSS Ethics and Religious Studies to be 270
hours,"” averaging to 90 hours per year (about 10% of the total lesson time each year).

Catholic schools should allocate around 5% of the total lesson time to RME lessons.
For Catholic schools which put spiritual and moral education as their main mission, this is not
an _excessive demand."™ For example, for schools using a 5-day cycle, 2 out of 40 periods every
week should be assigned to RME. For schools adopting a 6-day 48-period cycle, there should be 2
periods/cycle in two out of the three years in the learning stage and 3 periods/cycle in the remaining
year. For schools with a 7-day 56-period cycle, there should be 2 periods/cycle in one of the three
years in the learning stage, and 3 periods/cycle in the other two years.

According to the aforementioned principles/proposals of:

1. 5% of the total lesson time;

2. the CDC recommended annual total lesson time of 792 hours (primary) and 918 hours
(secondary);

3. the junior and senior primary curricula each consists of 30 units, junior secondary cur-
riculum 35 units and senior secondary curriculum 39 units;

The average allocated time for each unit in junior and senior primary levels is 3.96 hours, for
junior secondary is 3.93 hours, and for senior secondary is 3.53 hours (units in S4 and S5 are short-
er).

1% Curriculum Development Council (2002) Basic Education Curriculum Guide (P.1 —S.3), pp.6-7.

%2Curriculum Development Council and the Hong Kong Examinations and Assessment Authority (2006) New Senior
Secondary Curriculum and Assessment Guide (Secondary 4-6): Ethics and Religious Studies (Provisional Final Draft
of Curriculum Part), p.42.

1% The weekly religious education hours prescribed by the Australian archdiocese/dioceses of Sydney, Brisbane and
Maitland-Newcastle are respectively 2.6 hours, 2.5 hours and 2.5 hours.
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Chapter 6  Assessment principles'™

6.1 Aims of assessment

Assessment is an essential part of the learning and teaching cycle, and its process involves the col-

lection and interpretation of information related to the students’ progress. The major aims of as-

sessment are:

1. To foster students’ reflection on their learning, encourage more effective learning: using words
that students understand or codes (such as grades or marks) to let students know the relationship
between their learning method and attitude and the assessment results.

2. To highlight needs of individual students, assist teachers to improve their teaching methods:
teachers reflect on the assessment results to identify needs of the students, the links between the
results and the learning and teaching strategies adopted, to find out which strategies are effec-
tive and should be continued, and which strategies need to be improved.

3. To indicate the degree to which students are progressing towards the achievement of curriculum
aims and stage outcomes, so that students, parents and teachers know the students’ progress

4. To provide information needed to evaluate the curriculum

6.2 The assessment of knowledge and skills Vs the assessment of values and attitudes

The format of assessing each learning unit should reflect the unit’s objectives. There is great differ-
ence between ways to assess the achievement of knowledge and skills based objectives and that of
values and attitudes. The former can be conducted by assessing the students’ explanation of a learnt
concept, their demonstration of a learnt skill (such as analytic skills), and their process of producing
a product (such as an assignment, project report or drama) and product itself. Most RME teachers
are quite experienced in assessing knowledge based learning outcomes. However, many RME
teachers do not give importance to assessing students’ ‘cross-curricular generic skills’** and reli-
gious-education-specific skills (such as prayer, reflecting according to gospel values), and over-
emphasizing the assessment of learning outcomes and neglecting the learning process. The RME
Development Centre (see next chapter) needs to strengthen these neglected principles when it or-
ganizes teachers’ professional development activities.

Values and attitudes are the heart of this curriculum, but assessing these is even more chal-
lenging than assessing knowledge and skills. Teachers can assess some of the students’ religious
and moral values and attitudes by observing students in their in-class discussion, presentation and
even the daily teacher-student dialogue, or through the freely written opinions in homework and
project reports. The assessment of some other values and attitudes (such as ‘have you ever smoked
or taken drugs’) can only be done anonymously for the purpose of curriculum evaluation, since the
non-anonymous method cannot generate accurate information about the students’ religious and
moral values.

Teachers should be prudent when conducting assessment of values and attitudes, because
the process involves the students’ self image, their moral, religious and emotional development. At
most this kind of assessment can only achieve assessment objects #1, #2 and #4 listed above, and

194 In this chapter, we refer to assessment principles used by the Parramatta diocese, Australia in religious education.
Catholic Education Office, Diocese of Parramatta (2002) Sharing Our Story Core Document. Parramatta, NSW: CEO
Parramatta, 79-85.

1% The nine generic skills suggested by the CDC include collaboration skills, communication skills, creativity, critical
thinking skills, skills in utilizing information technology, computation skills, problem-solving skills, self-management
skills and research skills.
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cannot be used for the sake of comparing students’ academic results and reporting their progress to
parents, or even used for the purpose of deciding promotions or retentions. Nevertheless, RME
teachers have every reason to discuss with parents about their children’s moral (and for Catholic
students, spiritual) orientation and behaviour.

6.3 Multi-perspective, quantitative and qualitative assessment

One of the core concepts that penetrate the whole curriculum is that students, as creatures of God,
are special, respectable and valuable. If this concept is to be reflected in assessment, the approach
cannot be a single quantitative one. As far as resources permit, assessment should be conducted
from different angles and should involve qualitative elements. For example, instead of just giving a
mark or a grade according to the quality of exercise work, teachers can give written feedback in the
students learning journal in response to their opinions raised in class or contents of the learning
journal. A continuous mode of assessment, instead of a one-off per term exercise, can more effec-
tively encourage students to reflect, and achieve assessment aims #1 and #2 above.

Apart from unit objectives, other variables such as students’ attitude in learning RME, their
interest, and the six elements in the ‘Emmaus Story + Affective & Determination Education” model
can become assessment criteria.

6.4 Partners of teachers in assessment

Students’ self assessment of their learning and peer assessment perform functions complementary to
teacher’s assessment. All these three forms point towards the assessment aims stated in Section 6.1.
Self assessment involves students in reflecting on and taking some responsibility for their own
learning. For self-assessment to be effective, students need to understand the desired outcomes of
the units and specific learning activities. Effective peer assessment necessitates two conditions:
teachers providing suitable guidance and critical questions that will give focus to discussion, and a
classroom culture of cooperation and shared reflection. The exemplar of curriculum unit document
in Chapter 8 will include suggested strategies of self, peer and teacher’s assessment.
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Chapter 7 Curriculum Implementation: Resources and Supportive Measures

7.1 Establishment of the ‘Religious and Moral Education Development Centre’

To support Catholic schools and kindergartens to implement this 15-year curriculum spiritual and

moral education curriculum, the Diocese needs to establish a ‘Religious and Moral Education De-

velopment Centre’ (hereafter referred as ‘Development Centre’) to promote the following tasks:

1. Based on the curricular aims and principles stated in this document, produce curriculum docu-
ments in collaboration with front-line teachers for each curricular unit to support teachers;

2. Set up an on-line resources platform to produce and update teaching resources;

3. Provide teachers who are going to teach this curriculum with professional development pro-
grammes and interflow activities; and

4. Carry out evaluation and research of the implementation of the curriculum.

7.2 Production of unit documents of the curriculum

Based on this curriculum’s aims, principles and stage learning objectives, the Development Centre
will produce documents for each unit at each level to support teachers teaching the unit. From these
documents teachers can understand in a summative way the main concepts, unit objectives, biblical
texts, the theological background and Catholic Catechism texts associated with each unit, the stu-
dents’ relevant religious and moral educational experience before and after the concerned stage of
learning, the relationship between the unit and other Key Learning Areas, suggested teaching, learn-
ing and assessment strategies, and a list of teaching and learning resources.

During our study of the experience of promoting the religious education curriculum in the
Sydney and Parramatta dioceses in Australia, this Task Group found out that their work of writing
curricular unit documents greatly involved front-line religious education teachers. Our Develop-
ment Centre will also invite teachers to write the unit documents so that parts in the curricular
guidelines that teachers find most familiar will come from contributions of teachers from various
schools, and that these teachers will have a sense of ownership over the new curriculum, and that
they will understand more about the threads of thought of the curriculum and how the Centre’s staff
can support their teaching. The experience of the above two dioceses shows that several years after
the initial implementation of the curriculum, even after numerous revisions, most of the unit docu-
ments first written by front-line teachers still remain and are still popular among their fellow teach-
ers, and that these teacher-authors still have a strong sense of ownership of the revised curriculum.

The Development Centre will invite existing religion and ethics teachers to write the unit
documents during working hours, and schools shall provide supply teachers. Two teachers will co-
operate to complete the document of one curricular unit under the direction and assistance of the
Centre’s staff (whereas first drafts of the more difficult parts shall be provided by the Development
Centre). Exemplars of the unit documents can be found in Chapter 8.

7.3 Setting up on-line resources platform, producing and updating teaching materials
The Development Centre will set up an on-line resources platform to carry out the following func-
tions:
1. Produce downloadable text material (e.g. worksheets) in order to facilitate the implementa-
tion of the curriculum;
2. Provide schools that will adopt this curriculum with relevant audio-visual teaching materials,
hyperlink audio-visual resources available within the Diocese (if the Diocesan Audio-Visual
Centre agrees, products of the DAVC will be categorized according to the curricular frame-
work and can be downloaded by schools adopting this curriculum);
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3. Add spiritual and moral education elements into the latest audio-visual resources produced
by other organizations in the market and teaching materials on life education or liberal stud-
ies carried in newspapers, and classify them according to the curriculum’s framework; and

4. Provide space to teachers of schools adopting this curriculum so that they can share good
experiences of implementation and creative teaching and learning ideas.

7.4 The question of textbooks

Should textbooks (except the Bible) be used in religious and moral education? Many teachers teach-
ing this subject have different opinions towards this question. Among the dioceses that we have
studied, many adopt textbooks published either by themselves, other dioceses or publishing houses,
and a few dioceses in developed countries have estimated that electronic teaching resources will
functionally replace religious education textbooks in the next decade. Let us first analyze the main
contents of most textbooks (including ‘exercise books’) in the context of religious and moral educa-
tion:

1. Text:
a. Contextual information of the person, family, Church, society, nation and the world that
is related to the theme
Stories and quotes from the Bible
Contents of the Catechism
Questions for reflection
Prayers
Class activities and homework (including parts for parental involvement)

0o o0oC

2. Images:
a. Decorative diagrams or pictures that are relevant to the theme (subdivided into those
produced by the publisher and those granted permission from copyright holders)
b. Pictures of religious art objects (most with permission from copyright holders)
c. Images required in class activities and homework

Theoretically, schools can adopt textbooks, or alternatively download digital religious and
moral education teaching resources (e.g. notes, worksheets, powerpoint files and images) from the
Development Centre’s on-line resources platform and then make copies or project them for students
and thus replace the functions of textbooks. Compared with downloaded resources, published text-
books have the following advantages and disadvantages:

1. Advantages:

a. The aforementioned contents of texts and images can be compiled into one or two books,
thus making it convenient to use;

b. Reducing the workload of printing copies and worksheets in school;

c. In kindergartens and primary schools, textbooks can be effective means of evangeliza-
tion towards parents, and textbooks allow them to know more about what is taught in the
curriculum, rendering them to give more importance to this subject;

d. Students can come across beautiful decorative images when reading textbooks and dur-
ing revision.

2. Disadvantages:
a. Texts and images in textbooks cannot be modified after printing (a revised edition takes
at least another three years). If the teacher teaches fully according to the contents of the
textbooks, the flexibility needed to cater for specific needs of the school or the class will
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be limited. On the other hand, not fully using the textbook’s contents will be regarded as
a waste of the textbook resources purchased by the students. At primary and secondary
levels, it will be difficult for the Development Centre to produce a set of textbooks that
suit the different types of schools in Hong Kong. However, digital teaching resources al-
low this kind of flexibility.

b. Since the publication of textbooks involves fine printing, distribution, retail and other
work procedures, the cost is higher than that of digital teaching resources.

Generally speaking, experienced religious and moral education teachers prefer not to be lim-
ited by textbooks in their teaching, but they need support in producing and updating teaching re-
sources that would replace textbooks. New teachers of this subject would find textbooks bringing
them a sense of security. A small number of Catholic secondary schools in our Diocese have been
teaching Religion and Ethics in English. Whether the Development Centre can provide these
schools with textbooks, on-line teaching resources and curriculum unit documents in English de-
pends on the size of the local market and the financial affordability of these schools.

Results of questionnaire survey, decision of Task Group and the rationale?

7.5 Professional development programme and interflow activities

The Diocesan Catechetical Centre currently offers a two-year part-time ‘Catechetical Instruction
Diploma Training Programme’ to those interested to teach Religion in schools. The aim of the pro-
gramme is to ‘help students deepen their understanding and experience of the Catholic faith, and
study relevant principles and methods of spreading the Good News’. The experience of the Cate-
chetical Centre in organizing this diploma training programme is helpful towards the preparation of
professional development activities needed to teach this religious and moral education curriculum.
However, the contents of this curriculum include not only ‘catechism’, and its pedagogy is not lim-
ited to ‘instruction’, and the relative importance of pedagogy over background knowledge is higher
than that in the diploma training programme. Therefore, the Development Centre can on the one
hand cooperate with the Catechetical Centre to provide teachers with programmes about catecheti-
cal instruction, while on the other it has to provide teachers with opportunities to learn knowledge
(especially moral education) other than the catechism, and develop pedagogical elements other than
“instruction’ (especially the ‘Emmaus Story-Sharing Christian Praxis model, emotional and affec-
tive education, counseling skills needed to create a classroom culture in which the above elements
can be applied, various learning styles, catering for morally disadvantaged students, and matching
the four key tasks in curriculum reforms).

In addition to the above, in the long run, the Development Centre should provide training for
new panel chairmen and new teachers of this subject, and organize workshops and non-regular in-
terflow activities on specific themes. In other words, effective continuing development activities
currently offered by the EMB in other subjects and KLAs should also be organized by the Devel-
opment Centre for religious and moral educators (because the EMB does not care for the specific
professional development needs of this subject in Catholic schools), so that the professional quality
and standing of this subject is comparable with that of other subjects.

7.6 Evaluation and research of the curriculum

Because of the large number of Catholic schools in Hong Kong, the implementation of this curricu-
lum involves up to 300 schools and kindergartens and 250,000 students and the influence can be
substantial. Therefore, the Development Centre needs to periodically review the achievement of
curricular aims and methods of implementation, and (in collaboration with tertiary institutes) con-
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duct research on these matters. The evaluation and findings of the research can bring about direc-
tions for improvement, eventually raising the quality and effectiveness of the curriculum.

7.7 Resources needed to implement the curriculum

The resources needed to implement this curriculum will come from:
1. The Diocese;

2. Schools;*®

3. Students (only limited to purchasing textbooks)

1%RME has been accepted and permitted to be offered as a subject by the government for many years, and the salaries
of teachers teaching this subject in subsidized schools are funded by the government. EMB grants for general curricu-
lum development and teachers’ professional development in subsidized schools, and grants specific for expenditure in
the ‘civic and moral education’ area, can be used in RME according to provisions in the Codes of Aid and EMB circu-
lars.
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Chapter Eight Exemplar of curriculum unit document

This curriculum consists of 8 to 12 units in each learning stage, and for each unit there will be a cur-
riculum document to support teachers (especially teachers new to this subject) to carry out the
learning, teaching and assessment activities. Each curriculum unit document has the following con-

tents:

1. Unit objectives (derived from learning stage objectives in Chapter 4)

2. Overall curriculum aims that are relevant to the unit objectives (from Section 3.1)

3. Relevant biblical texts

4. Relevant contents of the Catechism of the Catholic Church (section numbers)

5. Relevant units in various learning stages of this curriculum: this section allows teachers to
understand students’ relevant learning experiences before and after this unit.

6. Links with other learning experiences: this part is listed for the reference of school adminis-
trators and teachers of other subjects. It suggests how school policies and the learning and teach-
ing activities in other KLAs can support RME teachers to achieve this unit’s objectives.

7. Students’ context: this part helps teachers understand the situations relevant to this unit that
students face in their family, school and society, allowing teachers to grasp more easily how to
enter the first stage of the ‘Emmaus Story — Shared Christian Praxis’ model: ‘Describing and
Reflecting Life Experience’.

8. Theological and educational background: a brief introduction of the theological and educa-
tional background knowledge required to teach this unit.

9. Suggested teaching, learning and assessment strategies'® (in four categories on double-

spread pages)

Upper Left (reflecting ‘cerebral thinking | Upper Right (reflecting ‘cerebral thinking pro-
processes’ of left brain): activities based on | cesses’ of right brain): activities based on de-
logic, analysis, facts and rules signing, exploring, synthesizing, connecting and
metaphor-making)

Lower Left (reflecting ‘limbic thinking pro- | Lower Right (reflecting ‘limbic thinking pro-
cesses’ of left brain): activities based on | cesses’ of right brain): activities based on shar-
structure, order, planning and regulations ing, discussing, experiencing, sensing, relating
to self/others

The words in brackets after each suggested activity indicate its links with the unit objective(s),
the ‘Emmaus Story — Shared Christian Praxis’ approach and ‘Affective and Determination Edu-
cation’:
H#Z3 : This strategy assists the achievement of Unit Objective #3
4% %z © This strategy assists the achievement of the element of ‘Describing and reflecting life
experience’ in the pedagogic approach
HAEACZE © This strategy assists the achievement of the element of ‘Accessing the Chris-
tian Story — Scripture, Church traditions and teachings’ in the pedagogic approach

197 Model based on Herrmann, N (1989) The Creative Brain, Brain Books, North Carolina, Appendix E.
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4% This strategy assists the achievement of the element of ‘Integrating the Christian Sto-
ry and life experience’ in the pedagogic approach

/a]ffE - This strategy assists the achievement of the element of ‘Response’ in the pedagogic
approach

/& * This strategy assists the achievement of the element of ‘Religious and moral emotions
or sentiments’ in the pedagogic approach

& * This strategy assists the achievement of the element of ‘Spiritual and moral determina-
tion or courage’ in the pedagogic approach

Based on suggestions in the double-spread pages, teachers can select teaching, learning
and assessment strategies that involve all unit objectives, elements of pedagogic approach,
multiple intelligences and different learning styles.

10. Examples of assessment strategies: suggestions of self assessment, peer assessment and teach-
er’s assessment

11. Number of periods required

12. List of teaching and learning resources
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Appendix 2

Reflection of the Five Core Values and Attitudes in
Moral and Civic Education in This Curriculum

Kindergarten

National identity
KCI FEREAERYTEIA BEEEE O AT EARYVER i + F8 B o B R
KRR EAHIEE  PRLHE CIF R PR AR SRS BRHED

A positive spirit

KS7 {8756 + SEEEA Y (2L TR M A aravdsss » MR MIAvE A S g1EE
R PAER G Sk )
Perseverance

KS6 PUAJH « st (fE B C AR S I Z RV AR —ilE  FHERER C—Hh
BB B2 AR EERA)

Respect for others

KF3 #eZftl NHYFR S (B2 E AL ARAG 22 50 S SR HLAM A HYFR )

KF4 Zrgiie R (SN e G I L8 H EA WY B BRI A)

KW2 KERE 7 A FFEGERY R E (2R A EREED N R R EAEERA > A EE
P R 7

Commitment to society and nation

KHI1 #3882+t & FHAM AT EE (WAl & & —LE = M BT R 2 ST = Bt )

KH2 BE3t © Jiti 71t & G EIEEHR T 2B ONRE2ZHH 7 » INE T BB B & i Z)
KH3 PHAJHA © jf s Bt (R B O — BB A E Bt g EAFRZENA)

KC2 #EZ2HA B A RYFEZE il R Bt — e & = 5 B 7 2 R s A0 fer B B (L AF)

Primary School

National identity

JPCL IRE R EFrAE © SEREMY Y (TREtHEIAY SR L)

JPC2 P R FAENTFEIA (BEEEE CIF AR ARER < i 5 Prad it B C/FE R EAR
AR

JPC3 & [ (DARRERAY RIS 5 CHIBZ K R+ 08— b S MR B A 5 1 A LR (R e 2
Bf 5 IRIBERERAIE AT - 0 B OB R ERTRAY JT75)

SPC1 B/ CotHED (B CMtHER 23t AN RATERI R 5 FEHESE S b - DIAVE AT BRI B A IR
FORIMEHEE D)

SPC2 YR EHAE « NEETF R Ga%kF BIRY R T 2EE 2 B DA A & FE R IR B R il )

A positive spirit

PS8 VUAJHA : Lk ~ trisBlEE it A CKEE CHYEANIEEE - WEEE © firERh—
TSGR &)
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SPH3 B2 \$HZE (FHE DRI HY OER B RS/ A )

Perseverance

JPS12 FLAJEN * BSR (EEEEBER > £ %&E’\J’%%%%E&fﬁﬁﬁﬁﬁéﬁi%)

SPS8 VUHIHA « BOgrdiplite (FEAEVE Bil BERfRdy  EAETEN © MER O EEH CHE
THYERD - BB B )

SPS12 EIEH « MBI (M AAYE M RaET - Bzt fianr /A T BBk —E | F2REY
NEE AR E SRS © AT A EE VRS T% - BLH R —EE vo i — (8 ASE1E)
SPS13 {75 : G 4dy (PREAEANARS® EFsiINERI AR A ar ) - WETERCE » BHE A
Gt pallmc K2l ENIESE GRS ba ke W& S e il SR IBIIPN S VNG E D70

SPC2 HEHY R EHAE - NET K BRI NBEEHRE S RHER | g e BRI
PR~ AT 7] DLS& e A #E2D)

Respect for others

JPF1 BBy A2 R FERREH (FEE - ZAMESZE A HEMAMEC—6 » #
EEEN  HO MTEESESEAMSHNES » EEVVNEEBREHVEARRE -
stk ~ RRFEAITT Fy)

SPS1 ¥/t ~ BERAIAEEN (RE B CHEM A ZER - EEEEER)

SPF2 ¢ i B (BLEE S RE AR B <~ IR [FEPERS FIEE 2E)

SPF3 #itak ((Era R L B EAYREE)

SPC3 HAMr = e P EH & E s (BEEEH CE A RNFEZ)

Commitment to society and nation

TPHI FeAe/MEEFHIfian (BEZEREREVERS - /£ H CHY/ MG BRI TIIEdy SRR
WHEFE A& B EEA Ay ; SUaRERIRES TR G ilian o PratuibLe EAR - Biehil T i
TEAT B I G EERARERES TR a)

JPH2 B & Fyie ((EE CRENHENRIEEE AT INE TR T A BRI TT B AR
IR B AN/ NG © PRI E @R R & 858 AFI55/NE)

JPW2 ZEEH R AR 18 KB R TENEIEY) » Pl Z 3 RE R0 7E)

SPHS B & Ryoe (FHHEARE S BAFTENA + EEEEI A KT NEH BIERE 4 E)

SPW1 PUAJHA © 8K B ZAMER (EEFHEM A\ BLR B AR RHVE LA E 1T © A=
SEIRIEIN T 7E)

Secondary School

National identity
ISC4 Z B (DAHPEREIR A B CHIEZ 5 B 5 20as— 2o SR B it 2 T A (L B [ ey 2 X
BebE o MRIBERERAYIR AT - B B OB K ERIRAYTT7E)

98



ISC5 HHE S GtHERIH & SUE RS E RS  (ErHBIRIHE ~ §E ~ &b
HHE B CFE AT BRI AZSANERFIEENER ) DEEEEEAE - HETARH S B r
{RHH)

$SC3 PRI ARV B R h B AAELOR R MR EEMEAIEZEM TSR
FHHE e A O R 2 SRRt P B A R B ET D HIRESE © W oe PR AR B 3
RIS EIRE)

ssc4 = (AR Ryt - BRMBHEIEINE o 1 s EAVEAET R > REEVEIEER)
SSCS B R EHE - BIZBLIRE @R E TR - REBIEPEIRYEERE - FrafERIRE: &
R~ REBEHBERIER L — S8 E& N DBEE PR AESRT R - Fr2fRyids - &
TERTRIRAVE H - RIRFFHGIRN » (EBBEEAE T ARAE A FRFC  MER T EIANRCR EHEEE
B2 E#)

A positive spirit

ISSS ¥R (DIEHRREE E B © S5 /DA S B0 > R — LR DU A (E
HEARRBIE  RHEHARNER » FRET B0 )75 B 4E)

ISSO RFEESHAIZE RGN © sy ZENIME T (EHEE SRR IRE SN ETT - ZEHIER DL
BETTHE A A S EIYERR)

ISS11 VUAJHT : e BE T (8 DRI A i8R LA - RIMEMRE S A EESET - $k
SR

ISS12 VUG : seC Bl T OKEH CRYBARNIREE - WHENGEE © 405 L8 R
I - 48 P EEES © HERIREE N R 2 EH OO B RRAIIH ST ¢ ZE48 S S B A0 T i i R Y
ARV ITIE)

ISS14 {&7EHA * SECEE A (P ARY(S 1 556 B2 RS ER—#E AT ARy 0 & > BRI {8
ENESPNGHE R KEEGOPN)

ISFS VU/aJHA + (&0 (FEE BLRE 1T 2 AR ERD)

SSSO SETHIfMEE AR E CHYEds 5 [HBRE o B0 el T ARERE ) o L EEER R
KIEHER)

SSS9 2 « AL « PitE CARERYOEIE L - PASET R Z PR AR AREARK)

Perseverance
ISS11 VUEJHA * JRi e BISE T (B R (R EAE RS AR th BT IREN R & I FAE © (R
VRt AINEIDE i NEEENEE)

ISS15 {&7EHA « BE Az dy (INEAE AR EpsBREy A/yAdn )] - WERCE - B A
A ptiR BB TPIRINECGE ) R E R - B UG LU R BRI EER R K
)

ISS16 FA)EN © BRANER (1 ARECER ~ SRAERIEE /B S APanE N EERR © '
HEER R LB BERTTE —)

SSS8 PHAJH « HRfRAYEEE « EIEETR RS BUE T (B LR SRR ERRTA - KifEk
¥ e AR S A — 2R (E(E)

SSC5 IR EHE © BIFREKRE BRI ST EHER BRI BRER
N AFIE A ) T LASg R AE D)

Respect for others

ISS1 PR AR FIFRFAIEHY (WE H CHEAM A28t - EEAEER)
JSS19 PAP B i (EE M ABIRAY) 5 HEAl A0S R A T Ry 22 S B R AT IE TR A1)
ISS21 ¥t (BRGHTRIRr E EAYREE)

99



JSF1 ZRRE (R DY) (BB B BIEM T2 A Z2H O

JSFO fe#& (FEfG R H B EAIREE)

JSHS BEEf AGETR) FREtEs TAVENERA e Eqh A BB B ey AR & - Rl
PR - B a S A RS ERE 7 ARMEEREEAY B A E s A VR BT RfY
RN T R ERCE T R IE 3 S kA

SSS15 MEEAYAVE (B EE 2 T bt A B (AR N Z R R R R =R A E8)

SSF1 #[mI i FH T L BACRE (B CR] 5 IEE B CHYE S RERET & 2SR KR
SR PR R TE)

SSE6 HEgRAY S ~ RVEETHR ¢ R ESE T (s R a R REHR )

SSHI3 e [EISRZ TP ERE (EEEA B E M AAY5EE)

Commitment to society and nation

JSH3 BEFERA © FISV-(55 Tiam) (el ol 2 Rt 7505 B & A 1 1 & 2R )

ISCS B HELE AT (BRI tHEI S © (EtHEIAYIEE ~ 1% - +h& b BHEECERT
ANEZANRENREEET)

SSH2 AHE GRUEHRERE RF B AT NHVRRRE © B B A A UEGRIVIRCE GBI 5
TATFAE R BRERIH R 5 Rt g BRI AR)

SSH4 BE [yt (BBGEN/AEAEER N /58BN ARSI R EEAE B CAs & LA 78
T o EBRIEES AOWER 5 b7 A @ ssEtEs)

SSH6 AN Fe/A VI (M5 B AR BB RE IR AT KR ARAEF b if_EIRITAFR)

SSH12 E2 i S ik s P B2 (RIS Ebb 2 A 1R - IR E AT Savae S - fE40E
BCHA RS TR B R 2K

SSC1 ERIEAMER (FI N I HG B 5 A4 R A 2 B R s fH By R

SSC2 B& Fyde (1 At T B Z ESHIFRIR)

sswo2 VUHEJHA © (BH0 ~ BRE PR (RS2 EE R AR B AR AR E S ~ TEH OReE B AR
o5 At H CHHE T U ERR A )

100



Appendix 3

Content frameworks of the Religious Education curriculum in Catholic schools of
some dioceses and archdioceses in the world

(Arch)Diocese

Content strands of Religious Education curriculum

(S: sec., P:
prim., K:
kind.)
Sydney, AUST. Self Church Others Liturgical year Creation
(P)
Sydney, AUST. Scripture & Church & community | God, religion & | Prayer, liturgy & Morality &
(S) Jesus life sacraments justice
Brisbane, AUST. Scripture Beliefs Celebration & prayer Morality
(S&P) .
Streveport, US.
(S, P, K)
Melbourne, Scripture & Church Beliefs | Human expe- | Worship & sym- | Ethics & val-
AUST. (S) story rience bols ues
Maitland- Jesus & Scrip- History & belief Celebration & Justice & mo-
Newcastle, ture prayer rality
AUST. (S, P, K)
Glasgow, UK (S, Sacred writ- Community, worship, Sacraments Liturgical cycle,
p)oe ings, stories & | sacred places & sym- celebrations, fes- | Moral values
1.Christianity key figures bols tivals, ceremonies
2.0ther world & customs
religions
3.Personal search | Self awareness | Awareness of others Awareness of Awareness of
creation God
Toronto, CAN- | We be- We belong to the In the Spiritwe | Life and teach- The Witness | Cre
ADA (S, P) long to Lord Jesus belong ings of Jesus Church | for the ed
God Lord
Nagasaki, JA- Catechetical education History of the diocese
PAN (P)
Biloxi, US. (P) Go Creation Jesus Holy Spirit | Church Sacraments Grace Moral
d life
Prayer Mary & saints Death / judgement / eternal life | Justice & peace educa-
tion
Biloxi, US (S) Scripture Church Sacraments Spirituality / service Morality
Charlotte, US (S, | Scripture God Church Sacraments Worship Christian life
P)
Duluth, US (P, God’s words Community Prayer, liturgy & sacraments Service
JS)

199 Jointly decided by Scottish Ministry of Education and the Catholic Church in Scotland.
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Duluth, us Creed Sacraments / liturgy Moral / Christian Life Prayer

(SS)

Indianapolis

Oklahoma

Phoenix

Portland(S, P, K)

Madison, US. (S, | Scripture | Community | Sacraments Prayer Spirituality Beliefs Service
P, K)

Milwaukee, US. | Scripture History, catechism, Life experience Prayer, liturgy & Moral life
(S, P) Church sacraments

Sacramento, US | God’s | Community | Catholic social Prayer, liturgy & Morality Family
(S, P, K) words teachings sacraments

Santa Fe, US (S, | Creed Scripture Saints | Service Liturgical year Tradition / devotions
P) Prayer Sacraments Morality Justice & peace

Spokane, US. (S, Scripture Beliefs Sacraments Prayer / spirituality Morality
P, K)

1.Religion course

2.Christian life Personal safety | Life in community Sex Making decisions
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